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PREFATORY NOTE 

No attempt has been made to make these reference lists 
exhaustive. Professor Cubberly's excellent Syllabus of Lectures 
in the History of Education (Macmillan, 1904) fximishes an 
excellent analytical bibliography of the subject, so that a sec- 
ond work of this t3T)e is not needed. The design here has been 
to give the most available and usable literature and that which 
is apt to be found in the ordinary college or normal school 
library ; hence few references to literature in foreign languages 
are made. Titles to French and German works are occa- 
sionally given where the literature in English is meager and 
some specially valuable work on the subject is not translated. 
The best references on each list are starred. As this syllabus 
is designed to accompaiw the text prepared and used in the 
author's own classes, reference to the author's Text Book in 
the History of Education, the Brief Course in the History of 
Education, and the Source Book in the History of Education 
for the Greek and Roman Period are in every instance given 
first and to their abbreviated titles only. The references to 
the Text Book and Brief Course are alternative, not supple- 
mentary. The references added to most of the sections 
imder the caption Cyclopedia of Education are contribu- 
tions by various authors to the Cyclopedia of Education 
edited by the author. 
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THE HISTORY A: 
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I. Significan 



NCIPLES OF EDUCATION 
udy of the History of Education 



OF THE Study is to lead finally to 

present educational ideals, practices, 

Foblems, It does so — 

STj^Y AN Interpretation of Educational Tra- 

loi constitute a very large part of accepted ideals 

anc^rt-actices, and 

(III) Second, by giving Proper Perspective and thus 
guarding against extreme waves of opinion or educational fads. 

(IV) Such a Study Develops a Variety of Interests in 
education, which in the teacher should be commensurate with 
those of the child. 

(V) It Focuses the Knowledge Gained in Other 
Studies, as history, literature, philosophy, etc., upon the pro- 
fessional interests of the teacher. 

(VI) It Assists in Formulating Ideals or Standards of 
Action, to guide the teacher in the concrete work of the school- 
room. 

(VII) It Unites in the Concrete Historic Process the 
rational conception of education as development and the social 
conception as adjustment. 

References : Bumham, The History of EdticaHotif in Proceedings of 
Society of College Teachers of Ediication, 1908. Cubberly, Syllabus of 
Lectures on the History of Education, chap. xxi. Compayr6, History of 
Pedagogy y intro. Davidson, The Use of the History of Education in Nor- 
mal Schools, in Journal of Pedagogy, Sept., 1907. Dewey, Relation of 
Theory to Practice in Education, in Proceedings of National Society for 
the Scientific Study of Education, 1904. Hall, What is Pedagogy? In 

B I 
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Pedagogical Seminary, vol. XII. Hinsdale, The Training of TeacherSy in 
Butler's Education in the United Stales, vol. I. Hinsdale, Studies in Educa- 
tion, chap. viii. Harris, QuickCs Educational Reformers, intro. Kemp, 
History of EduccUion, preface. Kiehle, The History of Education, What It 
Stands For, in School Review, vol. IX, p. 314. Laurie, Historic Survey of 
Pre-Christian Education, intro. Montmorency, The Lessons of the History 
of Education, in National Education and National Life, Moore, The 
History of EduccUion, in School Review, vol. XI, p. 356. Norton, Scope 
and Aim of the History of Education, in Educational Review, vol. XXVII, 
p. 443. Payne, Practical Value of the History ofEdtumkuAn Proceedings 
of the National Education Association, 1889. Reudigqipfc|n/ Tendencies 
in Normal School, in Educational Review, March, ig^Hljipallo, The 
Professional Use of the History of Education, in Proceedm^Bjtiie Society 
of CoUege Teachers of Education, 1908. Williams, Value of^^^story of 
Education to Teachers, in Proceedings of the National Educa^Sttssocior 
tion, 1889. ^^' 

II. Primitive Education 

(I) The Significance of Primitive Education to the 
modem student lies in the fact that it presents the problem 
of education in its simplest form and in its broadest outline. 
This problem is the adjustment to one's environment through 
the control of symbols, knowledge of which grows out of the 
past experience of the race. 

References: Monroe, Teoa Book, ^^. 1-2: Brief Course, p, 1, *Da- 
vidson. History of Education, chaps, i, ii, iii. 

(II) This Expression and Preservation of Past Ex- 
perience and the control of present through symbols is called 
animism. 

References : Monroe, Text Book, pp. 2-6 : Brief Course, pp. 6-8. 
Cox, The Myihology of the Aryan (esp. bk. I). Cox, Mythology and Folk 
Lore, Frazer, The Golden Bough (passim). Howitt, J own, of the 
Anthropological Institute, vol. XIII. Lubbock, The Origin of Civilization, 
chaps, i, ii, v, vi, vii. Owen, Folk Lore of the Musquaki. United States 
Bureau of Ethnology (Reports), vol. I, p. 17, Sketch of Mythology of North 
American Indians; vol. VII, p. 143, Grand Medicine Society ofOgibwas; 
vol. VII, p. 301, Sacred Formulas of the Cherokees, *Spencer, Principles 
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of Sociology, vol. I, chaps, vi-xxvi. Tylor, Anthropology , chaps, iv-xii. 
Tylor, Primitive Culture, vols. I and II. Vignole, Myths and Science. 
*Webster, Primitive Secret Societies, chaps, i-v. 

(III) Means for the Attainment of the Educational 
Aim. 

1. The practical education of primitive peoples is gained 
(i) through direct training in the family group, (2) through the 
primitive division of labor, and (3) in the rudimentary be- 
ginnings of the class or caste system. 

2. The theoretical training, the attempts at interpretation 
of experience, is given through the shamans, exorcists, or medi- 
cine men, and later through the priesthood. 

3. The method is that of initiation;^ either indirect or direct, 
as seen in the highest stage in an apprenticeship caste system. 

References : Monroe, Text Book, pp. 13-16 : Brief Course, pp. 1-4. 
Catlin, Customs and Conditions of North American Indians. Chamber- 
lain, The Child; A Study of the Evolution of Man. Chamberlain, Child- 
hood, in Folk Lore and Folk Thought. Kidd, Savage Childhood; A Study 
of Kaffir Children. Letoumeau, VEvoluiion de Piducation dans les di- 
verses races humaines, chaps, i-ix. Starr, First Steps in Human Progress, 
chaps, xxi, xxii, xxiv, xxv, xxvi. *Spencer, F. C, Education of the Pueblo 
Child. Spencer & Gillen, Native Tribes of Central Australia, chaps, iii, 
iv, vii, viii, ix, xvi. Spencer & Gillen, Northern Tribes of Central Aus- 
tralia, chaps, iii, v, vi, xi, xiii, xv, xxii. United States Bureau of Ethnol- 
ogy, Report, vol. X. Education of a Mexican Boy, pp. 1-14. United 
States Bureau of Ethnology, vol. Ill, p. 67, McLsks and Aboriginal Cus- 
toms; vol. V, p. 379. Mountain Chant, A Navajo Ceremony; vol. V, p. 
533 » Religious Life of a Zuni Child; vol. XVI, p. 267, Tusayons Snake 
Ceremonies; vol. VII, p. 641, Ceremonial of the Navajo. *Cyclopedia of 
Education : Family EduccUion; Primitive Education; Indian, Education 
of the Native. 

(IV) The Transition to the Early Stages of Civiliza- 
tion is marked by the formation — 

1. Of a teaching class, 

2. Of a traditional subject-matter for study, usually re- 
ligious in character, 

3. The elaboration of a formal method. 
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References: Monroe, Text Book, pp. 13-15: Brief Course, pp. 8-10. 
Davidson, History of Education, chap. ii. Letoumeau, UEvolution de 
rsducation dans les races hutnaines, chaps, vii, viii, ix. *Morgan, Ancient 
Society, pt. I. Starr, First Steps in Human Progress, chaps, xxi, xxii, xxiv, 
XXV. Tylor, Primitive Culture, chap. xix. 



III. Oriental Education 

(I) The Significance of Oriental Education is found 
in the fact that it represents a type of educational thought and 
practice once universally prevalent and yet widely existent ; 
namely, education as the recapitulation of the past and for 
the purpose of preserving custom unchanged. 

References : Monroe, Text Book, pp. 46-49 : Brief Course, pp. 23-25. 
Davidson, History of Education, pp. 24-30. Hegel, Philosophy of History, 
pt. I (intro.). *Rosenkranz, Philosophy of Education, pp. 190-195. 
Gulick, The Evolution of the Japanese, chaps, xxxvi, xxxvii. 

(II) The General Characteristics of Oriental Edu- 
cation are : 

1. The suppression of individuality. 

2. The control of external authority in the practical and in 
the thought life. 

3. The static character of their society and of their edu- 
cational ideals. 

4. The dominance of a priestcraft or of religion over edu- 
cation. 

5. The importance of linguistics and of religious literature. 

References : Monroe, Text Book, pp. 46-49 : Brief Course, pp. 24-30. 
Hegel, Philosophy of History, pp. 1 16-12 1. *Rosenkranz, Philosophy of 
Education, pp. iSs-202, Cyclopedia of Education : Assyro-Bahylonians, 
The Education of the: Arabic Education, 
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(III) The Essential Features of the Chinese System 
of education are : 

1. A conception of education as a recapitulation of the past 
through the dominance of a religious-ethical literature whose 
authority is exercised by the ruling learned class. 

References : Monroe, Text Book, pp. 17-18 : Brief Cotsrse, pp. 11-12. 
*Laurie, Pre-Christian Education, pt. Ill, pp. 1 20-1 21. Lewis, The 
Educational Conquest of the Far East, pp. 129-143. Martin, The Chinese, 
PP- 57-59- *Martin, The Lore of Cathay, bk. IV. Smith, Village Life 
in China, pp. 70-73. *Williams, Middle Kingdom, pp. 520-524. Cyclo- 
pedia of Education: China, Education in, 

2. The dominance of influences which have prevented 
progress. 

References : Monroe, Text Book, pp. 23, 26, 39-41 : Brief Course, 
pp. 12-13, 23-25. Doolittie, Social Life of the Chinese, vol. II, chap. iv. 
Douglas, Language and Literature of China, pp. 1-58. *Laurie, Pre- 
Christian Education, pp. 104-120. *Martin, The Lore of Cathay, bk. III. 
Taylor, Ancient Ideals, vol. I, pp. 45-47. 

3. The dose relationship between social life and education. 

References: Monroe, Text Book, pp. 18-19: Brief Course, pp. 11. 
Bard, Chinese Life in Town and Country, chap. xii. Doolittie, Social Life 
of the Chinese, vol. I, chaps, xii-xiv. , *Laurie, Pre-Christian Education, 
pp. 104-108, 1 1 5-1 20. Miiller, The Sacred Books of the East, vol. XXVI, 
bks. I and II. *Smith, Chinese Characteristics (passim). 

4. The religious-ethical basis of education as found in Con- 
fucianism. 

References : Monroe, Text Book, pp. 19-23 : Brief Course, pp. 11-13. 
Doolittie, Social Life of the Chinese, vol. I, pp. 252-253. *Martin, Lore 
of Cathay, bk. III. *Martin, The Chinese, pp. 102-109. Smith, Village 
Life in China, pp. 76-77. Smith, Chinese Characteristics, pp. 303-313. 
Williams, Middle Kingdom, vol. I, pp. 656-666; vol. II, chap, xviii. 
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Cyclopedia of Education : Buddhism and Education ; Confucius; Men- 
cius; Taoism and Education. 

5. The duration of the system for two thousand years with 
but few essential changes, and its extent over vast territory 
and population. 

References : Monroe, Text Book, pp. 24-26. Brown, New Forces in 
Old China. Doolittle, Social Life of the Chinese, vol. I, pp. 376-379. 
Lewis, Educational Conquest, pp. 95-102. *Martin, The Chinese, pp. 57- 
75. Martin, Education in China, pp. 257-271. (United States Bureau 
of Education, 1877.) *Williams, A History of China (esp. chap. vii). 

6. A content of linguistic and religious material ; its highly 
developed organization of a hierarchical system of examina- 
tions ; and its method of servile imitation. 

References : Monroe, Text Book, pp. 26-39; Brief Course, pp. 13-18. 
Ball, Things Chinese, pp. 234 et seq. Bard, Chinese Life in Town and 
Country, chap. xii. Bryson, ChUd Life in China. Doolittle, Social Life 
of the Chinese, vol. I, chaps, xv, xvii, xviii. French, Our Boys in China, 
chap. xii. Headland, The Chinese Boy and Girl. Lewis, Educational 
Conquest of the Far East, chaps, i, ii, iii, vi, xii, xiii, xiv, xv, xvi, xvii. 
*Martin, Lore of Cathay, pp. 286-296, 298-324. Martin, The Chinese, pp. 
1-97, 212-214. *Smith, Village Life, chaps, ix, x. Williams, Middle 
Kingdom, pp. 524-562. Wilkinson, Education of Asiatics, pp. 685-689. 

7. The results are : 

(i) Social stability, but no sodal progress ; 

(2) The disparagement of important social interests and 

the entire elimination of intellectual interests ex- 
cept the literary ; 

(3) The perpetuation of formalism in life ; 

(4) On the part of the individual the development of 

great intellectual abilities of certain restricted tjrpe, 
but with slight power of initiative. 
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References : Monroe, Text Book, pp. 41-46 : Brief Course, pp. 23-25. 
*Laurie, Pre-Christian Education, pp. 145-151. Lewis, Educational 
Conquest, pp. 11 7-1 21. *Martin, Lore of Cathay, pp. 324, etc. Smith, 
Chinese Characteristics, chaps. 17-27. Williams, Middle Kingdom, pp. 
563-572. *Cydopedia of Education : China, Recent Educational Reform 
in, 

(IV) The Essential Features of Hindu Education are : 

1. The dominance of a caste system of society and of edu- 
cation based upon religion with a prominent philosophical ele- 
ment and a literature of great merit ; 

2. An educational system that is adapted to each caste, but 
affords literary and formal education only to the upper and the 
priestly caste ; 

3. A system that both theoretically and practically con- 
siders the suppression of individuality as the highest ideal. 

References: Monroe, Brief Course, pp. 19-21. Cams, The Gospel 
of Buddha. Chamberlain, Education in India. Compayr6, History of 
Edtication, pp. 2-6. Curtis, Modern India, pp. 397-412. Davidson, 
History of Education, pp. 55-56. Denning, Mosaics from India, chaps, 
xv-xviii. Duncker, History of Antiquity, vol. VI, bk. 5, chaps, iv, v, vi, 
vii; bk. 6, chaps, ii, vii, viii. Dutt, History of Civilization in Ancient 
India (passim). Hegel, Philosophy of History, pt. I, sec. 2. Kemp, 
History of Education, pp. 36-34. *Laurie, Pre-Christian Education, pp. 
165-188. Rosenkranz, Philosophy of Education, pp. 200-202. *Taylor, 
Ancient Ideals, vol. I, chaps, iii and iv. *Cyclopedia of Education: 
Buddhism and Education; India, British, Education in. 

(V) The Essential Features of the Ancient Hebrew 
Education : 

1. The formal education of the people through the cere- 
monial law constitutes a large part of their religious literature ; 

2. Hence the same subjection of the individual to external 
authority ; 



8 The History and Principles^ of Edtication 

3. The provision for individuality through the emphasis on 
moral personality in this religious literature was expressed by 
the prophets, and became prominent only with the decline of 
nationality ; 

4. The very tardy development of any formal literary edu- 
cation for any except the priesthood ; no system of schools 
developed until near the opening of the Christian era ; 

5. The practical education of the child through the family, 
and his moral education through the priesthood and ceremonial 
law. 

Sources: Old TesiametUj esp. Deuteronomy ajid Proverbs, The Talmud, 
Rabbi- Akabah, An Ancient Jewish primmer (in U, S, Bureau of Educor 
turn, 1895-1896, vol. I, pp. 701 £F.). 

References: Momoey Brief Course, pp. 21-23. Davidson, History 
ofEducationj pp. 77-86. Edersheim, Jewish Social Life, chaps, vii, viii, 
xvii, xviii. Hegd, Philosophy of History, pp. 202-207. Imber, Education 
and the Talmud (U. S. Bureau of Education, 1894, vol. II). Kemp. 
History of Education, pp. 45-55. *Laurie, Pre-Christian Education, pp. 
69-105. Leipziger, *The Education of the Jews, Milman, History of the 
Jews (passim). Rosenkranz, Philosophy of Education, pp. 241-249. 
*Spiero, The School System of the Talmud, Strassburger, Geschichte der 
Erziehung und des Unterrichts bei den Israeliten, Taylor, Ancient Ideals, 
chaps, xvii-xxi. *Cydopedia of Education: Jewish Education, 

(VI) The Essential Features of Egyptian Education, 
probably the most ancient as well as one of the most enduring 
of all ancient systems, were : 

1. The controlling influence of caste in social life and edu- 
cation ; 

2. The control of the education of all lower castes through a 
system of family training, a caste apprenticeship system; 

3. The control of society by a politico-religious priestcraft 
to which belonged the keeping of the religious literature upon 
which their society and their education gas b ased ; 
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4. The prominence of mathematical, scientific, and phil- 
osophical elements in this literature and in the education of this 
priesthood and in their investigations ; 

5. The mediating character of their education as contrasted 
with the oriental education on one hand, and the education of 
the Greeks on the other. 

Sources : The Egyptian Book of the Dead, 

References : Biinsen, Egypfs Place in History, Burgsch, Egypt under 
the Pharaohs, chap. i. *Davidson, History of Education, pp. 37-41. 
Duncker, History of Antiquity, vol. I, bk. I, chaps, ii, iii, vii. Edwards, 
Pharaohs, Fellahs and Explorers, chaps, v, vi, vii. Erman, Life in Ancient 
Egypt, chaps, xii, xiv, xv, xviii. Hegel, Philosophy of History, pp. 206- 
232. *Laurie, Pre-Christian Education, pp. 13-52. Maspero, Ancient 
Egypt and Assyria, pt. I. Rawlinson, Ancient Egypt, chaps, iv, v, ix, x, xi. 
Taylor, Ancient Ideals, vol. I, pp. 25-42. Wilkinson, Manners and Cus- 
toms of Ancient Egyptians, chaps, iii, iv, xi. *Cyclopedia of Education : 
Egypt, Education in, 

IV. Greek Education 

(I) The Significance of Greek Education to the modem 
student results from the following characteristics: — 

1. In Greek education individuality was not suppressed, but 
was consciously striven for ; 

2. This produced a developing standard and organization in 
education as contrasted with the fixed oriental system ; 

3. The Greek educational writers dealt with the problem 
of the harmonization of individual development and interests 
with those of society at large as expressed in institution, and 
hence dealt with the whole problem of education as it is pre- 
sented in the present time. 

References : Monroe, Text Book, pp. 52-61 : Brief Course, pp. 28-30. 
Davidson, History of Education, pp. 87-95. *Davidson, Education of 
Greek People, chap. ii. Davidson, Aristotle, chaps, i-vi. Laxirie, Pre- 
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Christian Education^ pp. 196-226. St. John, Manners and Customs of 
Ancient Greece , pp. 107-112. 

(II) The Characteristics and Ideals of the Greek people 
which determined their educational ideals were : 

1. The devotion of the individual or citizen to the public 
good; 

2. The state or the institutional organization of society de- 
voted to the protection or development of the individual ; 

3. The development of personality on the intellectual side ; 
knowledge for knowledge's sake, first upheld ; 

4. The development of the aesthetic personality or the abil- 
ity to appreciate and express a general truth in a concrete em- 
bodiment ; 

5. The determination of these aims in this life that have by 
all peoples been accepted as worthy. 

References : Monroe, Text Book, pp. 59-61 : Brief Course, pp. 28-30. 
*Butcher, Some Aspects of Greek Genius, Clarke, Ten Great Religions, 
pp. 259-270. *Davidson, Education of Greek People, chap. ii. Davidson, 
Aristotle, chaps, i-vi. *Dickinson, The Greek View of Life, pp. 1-40, 61-^4, 
66-81 , 103-1 25, 1 26-144, 1 56-1 73, 187-194. Hegel, Philosophy of History, 
pp. 232-276. Laurie, Pre-Christian Education, pp. 196-226. Pater, 
Greek Studies, pp. 195-319. St. John, Manners and Customs of Ancient 
Greece, bk. I, chap. ii. Taylor, Ancient Ideals, pp. 240-248. 

(III) The Greek City State was the institution which 
determined the fundamental character of their education, 
since — 

1. The individual must attain to excellence of character in 
the ways indicated above in order to become a member ; 

2. The city state was the institution through which the 
individual attained to any higher development of personality. 
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References : Monroe, Text Book, pp. 67-70. *Butcher, Some Aspects 
of Greek Genius, pp. 47-84. *Davidson, Edtication of Greek People, chap, 
ii. *de Coulange, The Ancient City, bk. Ill, chap, xvii ; bk. IV, chap. 
x-xi. *Dickinson, The Greek View of Life, chap. ii. Duruy, History of 
Greece, vol. II, pt. II. *Fowler, The City State of the Greeks and Romans, 
chap. ii. Grasberger, Erziehung und Unterricht in Classischem Alther- 
thum, vol. in, pp. 554-592. Lane, Elementary Greek Education, pp. 28-85. 
Mahaffy, Greek Life and Thought, chap. xiii. Taylor, Ancient Ideals, vol. 
I, pp. 234-240. 

(IV) Education in the Homeric Period was that of a 
people passing from the stage of barbarism to that of civiliza- 
tion. Even here the tolerance of individualism is foimd : 

1. In the ideals of the man of action in bravery and rever- 
ence ; 

2. In the ideals of the man of wisdom in prudence and tem- 
perance ; 

3. In the coimcil or the chief educational institutions and 
the institution which provided for the emergence of the in- 
dividual. 

Sources : Iliad and the Odyssey of Homer. 

References : Monroe, Text Book, pp. 62-67 • Brief Course, pp. 31-73. 
Bltimmer, Home Life of the Ancient Greeks, pp. 99-102. *Davidson, 
Education of the Greek People, pp. 53-63. Davidson, Aristotle, pp. 15-18, 
33-34. Davidson, History of Education, pp. 86-94. Grote, History 
of Greece, vol. I, chap. 20. Ker, Epic and Romance, pp. 1-57. Lane, 
Elementary Greek Education, pp. 1-29. *MahafiFy, Social Life in Greece, 
pp. 1-74. Monroe, Source Book of the Greek and Roman Education, 
pp. 1-3. St John, Manners and Customs of Ancient Greece. Symonds, 
Studies of the Greek Poets, pp. 13-23, 51-161. Taylor, Ancient Ideals, 
pp. 127-194. 

(V) Spartan Education represents the old Greek educa- 
tion. Its characteristics were — 
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1. The dominance of institutional training over individual- 
ism; 

2. The neglect of intellectual, literary, and artistic elements 
in education ; 

3. A great emphasis on the physical element in education, 
with a corresponding stress upon military preparation as the 
great social need; 

4. A great emphasis upon moral training through the forma- 
tion of proper habits as well as through instruction. The 
instruction in morals by the adults was the only formal train- 
ing given except the physical. 

5. No other people have so consciously used every social 
institution to obtain educational ends, consequently the state 
assumed a socialistic form, but the school as such hardly ap- 
peared. 

Sources : Plutarch, Lij^e of Lycurgus, and other selections given in 
*Monroe, Source Book, pp. ix, xvi, xxiv. 

References : Monroe, Teoct Book, pp. 70-79 : Brief Course, pp. 33-40. 
Bliimmer, Home Life of the Ancient Greeks, Davidson, Aristotle, pp. 
41-52. *Freeman, The Schools of HellaSy pp. 11-42. *Grote, History 
of Greece, chap. xxix. Gulick, The Life of the Ancient Greeks, Lane^ 
Elementary Greek Education, pp. 28-38. *Laurie, Pre-Christian Education, 
pp. 228-248. Mahaffy, Greek Life and Thought. Mahaffy, Social Life 
in Greece, *Maha£Fy, Old Greek Education, Plutarch, Life of Lycurgus, 
St. John, Manners and Customs of Ancient Greece. Wilkins, National 
Education in Greece, pp. 1-60. 

(VI) Athenian Education of the Old Greek Period 
extended to the middle of the sth century B.C. Its general 
characteristics were : 

1. The dominance of institutionalism over individualism ; 

2. Yet a far greater provision for individual development 
was given than at Sparta ; 
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3. Personality was developed because the state demanded 
the attainment to some form of intellectual, aesthetic, and 
moral worth over and above the mere physical, military, and 
political demands of the state ; 

4. This opportunity for individual development increased 
with the growth of democracy and the growth of the political 
power of Athens based upon her intellectual superiority ; 

5. While less socialistic than at Sparta, various social in- 
stitutions were made to contribute in a conscious way to these 
educational ends ; 

6. Differing from Sparta a definite school system consisting 
of music schools, gymnastic schools, and a state system of 
training of the youth or ephoebs was developed. 

7. The results of this old Greek education are seen in the 
intellectual, artistic, literary, and social achievements of the 
Periclesian Age. 

Sources: Thucydides, Plato, Protagoras, Plutarch, etc. Selections 
given in Monroe, Source Book, pp. 11-25, 24-33. 

References : Monroe, Text Book, pp. 79-100 : Brief Course, pp. 40-51. 
Bltimmer, Home Life of the Ancient Greeks, pp. 103-132. Bosanquet, 
Education of the Young in Plato* s Republic. Davidson, Aristotle, pp. 
60-90. *Davidson, Education of the Greek People, pp. 63-77. Davidson, 
History of Education, pp. 94-105. *Dickinson, Greek View of Life, *Free- 
man, A. J., The Schools of Hellas, pp. 42-156. Gardiner, Greek Athletic 
Sports and Festivals, chaps. IV, XXII, and passim. Graves, A History 
of Education to the Middle Ages. Gulick, The Life of the Ancient Greeks. 
Hobhouse, Ancient Education, pp. 1-29. Lane, Elementary Greek Educa- 
tion, pp. 39-85. *Laurie, Pre-Christian Education, pp. 248-300. Ma- 
halFy, Greek Life and Thought. Mahaffy, Social Life in Greece. *MahaflFy, 
Old Greek Education. Nettleship, In Abbott's Hellenica. St. John, Man- 
ners and Customs of Ancient Greece. S3nmonds, Studies of the Greek Poets, 
PP- 372-436. Taylor, Ancient Ideals, pp. 20-298. Wilkins, National 
Education in Greece, pp. 60-101. Cyclopedia of Education: Greek 
Education. 
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(VII) The New Greek Education includes the period 
from the middle of the sth century B.C. to the fusion of Greek 
ivith Roman culture. 

1. The period of transition covering approximately the first 
century or century and a half of this period was one of conflict 
between the education of the old institutionalism for the state 
with the new education of ijidividualism, in which individual- 
ism won the victory. 

"Sources : Aristophanes, The Cloudsy and other selections in Monroe, 
Source Book, pp. 51-66. 

References : Monroe, Text Book, pp. 102-110 : Brief Course, pp. 52- 
55. Davidson, AristoUe, pp. 93-107. *Davidson, Education of Greek 
People, pp. 78-88, 103-115. Draper, Intellectual Devdopment of Europe, 
pp. 126-142. Fowler, The City State, chaps, v, vi. *Grote, History of 
Greece, vol. Ill, chap. Ixvii, esp. 66, 384-400. Laurie, Pre-Christian 
Education, pp. 300, etc. Symonds, Studies of the Greek Poets, pp. 32-39. 
Zdler, Socrates and the Socratic Schools, chaps, i, ii. Cyclopedia of Educa- 
tion: Aristophanes; Socrates, 

2. The Sophists were the teachers of the new individualism 
and became the means for meeting these new educational de- 
mands of society or of individuals. They taught no common 
body of knowledge, but gave the individual the training which 
his needs or opportimities demanded. 

Sources : Isocrates ; Plato, The Sophists, and other selections given 
in Monroe, Source Book, pp. 91- 116. 

References: Monroe, Teoct Book, pp. 11 7-1 20: Brief Course, pp. 
55-57. Davidson, Aristotle, pp. 100-104. *Davidson, Education of 
Greek People, pp. 88-102. Gomperz, Greek Thinkers, vol. I, pp. 381-425. 
Cyclopedia of Education: Sophists, *Grote, History of Greece, chap. 
Ixvii', pp. 401-429. Hobhouse, Ancient Education, pp. 16-20. *Jowett, 
Introduction to Plato's "Sophist," pp. 373-382. Laurie, Pre-Christian 
Education, pp. 301-308. Newman, Historical Sketches, chap. v. St. 



Greek Edtication 15 

John, Manners and Customs of Ancient Greece, bk. I, chap. vii. Wilkins, 
National Edtication in Greece, pp. 82-91. Zeller, Socrates and the Socratic 
Schools, pp. 1-4, 188-193. Zeller, Outlines of Greek Philosophy, pp. 88-98. 

(VIII) The Greek Educational Theorists attempted 
to solve the problem created by the conflict between the new 
individualism and the old institutionalism. 

References : Monroe, Text Book, pp. 120-122. Monroe, Brief Course, 
pp. 59-62. *Davidson, Education of the Greek People, chaps, iv, v. 
Davidson, Aristotle, pp. 93-114. Laurie, Pre-Christian Education, pp. 
300-305- 

1. Socrates found this solution in knowledge, as a basis of 
action. This knowledge, primarily an interpretation of one's 
own experience and interests, found its motive in the interests 
of the individual and its basis in the experience of the past, 
interpreted through the old institutionalism. 

Sources : The Socratic Dialogues of Plato, esp. Apology, Symposium, 
Crito, Phesdo, The Republic, and the Memorabilia of Xenophon. Selec- 
tions in Monroe, Source Book, pp. 66-91. 

References: Monroe, Text Book, pp. 122-130: Brief Course, pp. 60- 
63. Curtius, History of Greece, vol. IV, pp. 140-164. *Davidson, Educa- 
tion of Greek People, pp. 105-127. Davidson, Aristotle, pp. 107-113. 
*Grote, History of Greece, chap. Ixviii. *Godley, Socrates and Athenian 
Society, chaps, i, iii, vi. Pater, Plaio and Platonism, chap. iv. Zeller, 
Socrates and the Socratic Schools, chaps, iii-x. Cyclopedia of Education : 
Socrates. 

2. Plato agreed with Socrates that knowledge was this 
fundamental bond between the individual and society, securing 
at the same time the highest interests of both ; but went be- 
yond Socrates in 

a. The elaboration of this concept of "knowledge" ; 

b. The elaboration of the method for attaining knowl- 

edge — dialectic ; 
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c. The elaboration of scheme of education for attaining 
this end, or at least in the description of societies in 
which the ideal was reached. 

Sources: Plato, The Republic, The Laws. ^Selections in Monroe, 
Source Book, pp. 129-272. Also in Adamson and Bosanquet. 

References : Monroe, Text Book, pp. 130-146 : Brief Course, pp. 63- 
68. *Adamson, Education in Plato* s Republic, pp. 10-254. *Bosanquet, 
The Education of the Young in Plato* s Republic. Boyd, An Introduction to 
the Republic of Plato, passim. Davidson, Aristotle, pp. 1 33-1 50. *David- 
son, Education of Greek People, chap. vi. Hobhouse, Ancient Education, 
pp. 22-29. *NettIeship, Theory of Education in Plato* s Republic (in 
Evelyn Abbott's BeUenica, pp. 67-180). Pater, Plato and Platonism, 
chaps. V, vi, vii. Zeller, Plato and the Older Academy, chaps, i, iv, v, vi. 
Cyclopedia of Education : PlcUo. 

3. Aristotle found this solution in well being, — knowledge 
as the individualistic element, — and well doing, — action as 
the social element, — as the dual educational and moral ideal. 

Sources : Aristotle, Ethics, bk. I, X, Politics. Selections in Monroe, 
Source Book, pp. 153-202. Burnet, On Aristotle. 

References : Monroe, Text Book, pp. 146-160 : Brief Course, pp. 68- 
73. Bradley, Aristotle's Conception of the State (in Evelyn Abbott's 
Heilenica, pp. 218-221). *Burnet, Aristotle on Education. *Davidson, 
Aristotle, pp. 153-202. Davidson, Education of Greek People, chap. vii. 
Cyclopedia of Education : Aristotle. 

(IX) The Cosmopolitan Period in Greek Education. 
This period includes the period from the fifth century to the 
disappearance of the characteristic Greek features in Roman 
cosmopolitanism. It was marked by the diffusion of the Greek 
language and culture over the East, and the establishment 
of rhetorical and philosophical schools and finally of imiver- 
sities. 
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Sources : Selection in Monroe, Source Booky pp. 295-326. 

References: Monroe, Tex/ -B^?^^, pp. 160-173: Brief Courses pp. 73- 
78. *Capes, University Life in Ancient Athens, chaps, i-iv. *Davidson, 
Aristotle, bk. 4. Davidson, Education of the Greek People, chaps, vii, ix. 
Dill, Roman Society in last Century of Western Empire, Hibbert Lectures, 
1888, Lect. II. Hegel, Philosophy of History, pp. 283-288. Hobhouse, 
Ancient Education, pp. 20-22. Laurie, Pre-Christian Education, pp. 288- 
295. *Maha£Fy, Greek Life and Thought, chaps, vii, viii, pp. 192-198 ; 
chap. xvii. Newman, Historical Sketches, chaps, iv, vii. Sandys» His- 
tory of Classical Scholarship, pp. 105-118. Symonds, The Greek Poets, 
pp. 39-50. *Walden, Universities of Ancient Greece. Cyclopedia of 
Education : Greek Education; Athens, University of; Alexandria, Univer- 
sity of, 

V. Roman Education 

(I) Roman Society presents a Type of Education in 
which — 

1. The formal or school education is comparatively in- 
significant ; 

2. The elementary school is devoted to the mastery of the 
merest rudiments of learning, and is never considered of very 
great social importance ; 

3. The more advanced stages of formal education are con- 
cerned in the training for public service, for the most part in- 
cluded in the comprehensive activity — oratory. 

4. The practical genius of the Romans was best shown in 
their contributions to the institutional organization of society. 
These institutional creations (law, political organization, 
private property, the church, etc.) form their great permanent 
contributions to culture. 

5. Their education, therefore, is all directed to institutional 
service, to the state. 

Sources: The Law of the Twelve Tables. Cicero, De Oratore. Plutarch, 
Discourse on the Nurture of Children. Quintilian, Institutes of Oratory, 
c 
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Tacitus, De Orataribus, Fragments from Plautus, Suetonius, Seneca, 
Juvenal, Pliny, etc. (given in Monroe, Source Book in the History of Edu- 
cation for the Greek and Roman Period, pt. II). Fling, Greek and Roman 
Civilization, Munroe, D. C, Source Book in Roman History. 

References: Monroe, Texi Book, pp. 1 76-191 : Brief Course, pp. 81- 
85. Allen, Essays and Monographs, pp. 25-91. Becker, GaU/us, pp. lySr- 
181, 182-198, 324-337. Clark, Education of Children at Rome, chap. i. 
Clarke, Ten Great Religions, chap. viii. Coulange, The Ancient City, pp. 
470-529. Davidson, History of Education, pp. 105-111. *Davidson, 
Education of the Greek People, chap. ix. Davidson, Aristotle, bk. I, 
chap. i. Fowler, The City Stales of the Greeks and Romans. Gibbon, De- 
dine and Fall of the Roman Empire, chaps, xv, xvi. Hegel, Philosophy of 
History, pp. 293-307. *Laxirie, Pre-Christian Education, pp. 301-318. 
Lecky, History of European Morals, chap. i. May, Democracy in Europe, 
vol. I, chaps, iv, v. Montesquieu, Grandeur and Decadence of the Romans. 
Preston and Dodge, The Private Life of the Romans, pp. i-ii. Tighe, 
The Roman Constitution, chap, ii, et passim, *Taylor, Ancient Ideals, 
pp. 1-3 1. Cyclopedia of Education: Roman Education, 

(II) The General Periods of Roman Education are: 

1. The early historic period to the introduction of Greek 
educational influences (c. 146). 

Sources: Monroe, Source Book, pp. 327-345, 371-386. 

References : Monroe, Text Book, pp. 191-193 : Brief Course, pp. 
86-88. Addis, Legal Rights of Children, in Reports of the U. S. Com- 
missioner of Education, 1894-1896, vol. I, pp. 615-^22. Browning, His- 
tory of Educational Theories, pp. 26-32. Clark, Education of Children at 
Rome, chap. ii. *Duruy, History of Rome, vol. V, sec. II, chap. Ixxxii. 
*Hobhouse, Ancient Education, pp. 29-32. *Laurie, Pre-Christian Edu- 
cation, pp. 319-323. *Wilkins, Roman Education, 

2. The period of modification by the Greek influences until 
the opening of the Imperial period. 

Sources : Monroe, Source Book, pp. 342-355. 

References : Monroe, Text Book, pp. 193-197 : Brief Course, pp. SS- 
90. Church, Roman Life in the Days of Cicero, chaps, i, ii.* Clark, Edu- 
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cation of Children at Rome, Davidson, History of Greek People, pp. 203- 
229. Guhl & Koner, Life of the Greeks and Romans (loc. cit.). *Hob- 
hoiise, Ancient Education, pp. 32-44. *Laiuie, Pre-Christian Education, 
pp. 323-330. Mahaffy, The Greek World under Roman Sway, pp. 61-113. 
Maurice, Learning and Working, pp. 230-274. Preston and Dodge, The 
Private Life of the Romans, chap. iii. Wilkins, Roman Education, 

3. The Imperial period in which the Hellenistic educational 
influences were dominant in the formal institutional education. 

Sources : Monroe, Source Book, pp. 386-509. 

References : Monroe, Text Book, pp. 197-208 : Source Course, pp. 90- 
96. *Marquardt, Das Privat-Leben der Roemer (2d ed.). Browning, 
Introduction to History of Educational Theories, chap. ii. Capes, Univer- 
sity Life in Ancient Aliens, chaps, iv. v. *Clark, Education of Children at 
Rome, chaps, vi, vii. *Comparetti, Vergil in the Middle Ages, chaps, i-iv. 
Compayre, History of Pedagogy, chap. iii. *Dill, Roman Society in the 
Last Century of the Western Empire, chap. v. Dill, Roman Society from 
Nero to Marcus Aurelius (loc. cit.). Finley, Byzantine Empire, vol. II, 
p. 25. Gibbon, Decline and FaU, chap, xxiii. Guizot, History of Civil- 
ization in France, vol. IV. Hobhouse, Ancient Education, pp. 44-49. 
Laiirie, Rise of Universities, chap. i. *Laurie, Pre-Christian Education, 
PP- 330-389. Lecky, History of European Morals, vol. I, chaps, ii, iii. 
Newman, J. H., Office and Work of Universities, chap. i. Newman, His- 
torical Sketches, vol. III. Pellison, Roman Life in Pliny's Time, chap. i. 
Taylor, Ancient Ideals, pp. 1-55. Thomas, Roman Life under the Ccesars, 
chap ix. Wilkins, Roman Education, Cyclopedia of Education : Roman 
Education; Cicero; Ccesar; Ludi magister. 

4. The late Imperial period from the second Christian cen- 
tury : a period of formalization and of educational decline. 

Sources : Monroe, Source Book, pp. 361-371, 396-399, 416-420. 

References: Monroe, Text Book, pp. 208-218: Brief Course, pp. 96- 
99. Comparetti, Vergil in the Middle Ages, chap. v. Comte, Positive 
Philosophy, vol. Ill, pp. 72-81. Draper, Intellectual Development of 
Europe, vol. I, chap. viii. *Dill, Roman Society in the Last Century of 
the Empire, chap. v. Fisher, Beginnings of Christianity, chap, vi 
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Holmes, Age of Justinian, chap, iii, pp. 204-233. Kingsley, The Roman 
and the Teuton, Lect. II, III. *Laurie, Pre-Christian Education, pp. 389- 
411. Laurie, Rise and Constitution of Universities, chap. i. Sandys, His- 
tory of Classical Scholarship, chaps, ii-xiv. *Taylor, Classical Heritage of 
the Middle Ages, chap. xvi. Cole, Later Roman Education. Cyclopedia 
of Education : QuintUian ; Rhetoric Scltools; Endowments. 

(Ill) Christian Influences. During this latter period 
Christianity became the dominant factor in Roman Life and 
the dominant element in Culture. The control of schools and 
of education passed to the Church. 

Reperences: Monroe, Text Book, pp. 217, 224-230: Brief Course, pp. 
96-99. Davidson, Education of the Greek People, chap. ix. Dill, Roman 
Society in the Last Century of the Empire, Draper, Intellectual Develop- 
ment of Europe, chap. viii. Fisher, Beginnings of Christianity, pp. 40-73, 
162-178. Gibbon, Decline and Fall, vol. 11, chaps, xv, xvi. Laurie, 
Pre-Christian Education, pp. 433-436. *Lecky, History of European 
Morals, vol. II, chap. iv. Maurice, Learning and Working, pp. 275-310. 
Mullinger, Schools of Charles the Great, chap. i. Taylor, Ancient Ideals, 
chap. xvi. Cyclopedia of Education : Christian Education in the Early 
Church; BeryPus, School of. 

VI. The Middle Ages 

(I) The General Characteristics of Medieval Educa- 
tion were : 

1 . The subjection of the individual to institutions ; 

2. The dominance of religious interests; 

3. The prevalence of idealism or the controlling force of 
great ideals ; 

4. The dominance of the simplest form of the disciplinary 
conception, namely, that education is a preparation for some 
future state or activity through activities of no immediate 
practical value. 

Reperence: Taylor, Medieval Mind, voL I. bk. I. 
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(II) Early Christian Education forms the First 
Stage of Medleval Education. 

1. Dominant features of early mediaeval civilization and 
education were due to the fact that the fundamental feature of 
the age was the contact of Christianity with pagan culture and 
the resulting conflict and modification of both. 

Sources: Clement of Alexandria, Works (in Anti-Nicene Christian 
Library, vol. IV). Fling, Greek and Roman Civilization, Jones, Civiliza- 
tion in the Middle AgeSy No. i. Mitchell, The Canons of the First Pour 
Councils y (in Trans, and Reprints, vol. IV, No. 2). 

References : Monroe, Text Booky pp. 221-238: Brief Course, pp. loi- 
104. *Adams, Civilization during the Middle Ages, chap. iii. Draper, 
Intellectual Development of Europe, chap. ix. Fisher, Beginning of Chris- 
tianity , chaps, ii, iv, v, vi. Gibbon, Decline and Fall of the Roman Empire, 
vol. n, chaps. XV, xvi. *Hatch, Influences of Greek Ideas and Usages upon 
the Christian Church (Hibbert Lectures, 1888), esp. chaps, ii-v. Holmes, 
The Age of Justinian and Theodora, p. 245. Kingsley, Hypatia, preface. 
Lecky, History of European Morals, bk. II, chap. iv. *MacCabe, St. 
Augustine and his Age, Milman, History of Latin Christianity, pp. 1-37. 
Moeller, History of the Christian Church, vol. I. Renan, Influence of 
Romans on Christianity, esp. Lect. I. *Taylor, Classical Heritage of the 
Middle Ages, chaps, v, vi. Taylor, Ancient Ideals, chap. xvi. Cyclopedia 
of Education: Christian Education in the Early Church; Gnosticism; 
Neoplatonism. 

2. The Attitude of the Christian Fathers towards Pagan 
Learning was at first friendly, but later with the Latin Fathers 
became hostile. 

Sources : Augustine, De Doctrina Christiana and Confessiones in Nicene 
Fathers, vol. II, III. Clement of Alexandria, in *Anti-Nicene Fathers, 
vol. II, chaps, iii, vi-x. Jerome, Epistles, pp. 22, 107, 129 in *Nicene 
Fathers, vol. VI, sec. II. Origen, De Principiis, in * Anti-Nicene Fathers, 
vol. IV, bk. 3, chaps, iii, iv. Painter, Great Pedagogical Essays, pp. 144- 
154. Robinson, Readings in European History, pp. 14-35- Tertullian, 
Prescriptions against Heresies; On Idolatry, 
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References : Monroe, Text Book, pp. 235-243 : Brief Course, pp. 104— 
108. Adams, Civilization During the Middle Ages, chap. iii. Dill, Roman- 
Society in the Last Century of the Western Empire, bk. I ; bk. IV, chap. v. 
Fisher, Beginnings of Christianity. Gaskoin, Alcuin, His Life and His 
Works, chaps, iv, v. Guizot, History of Civilization, vol. I, Lect. 17. 
Hallam, Europe in the Middle Ages, vol. II, chap, ix, pt. I. *Hodgson, 
Primitive Christian Education, passim. Laurie, Pre-Christian Education^ 
pp. 261-267. *Lecky, History of European Morals, chaps, iii, iv. Mait- 
land. The Dark Ages, chap. xi. Milman, History of Latin Christianity ^ 
bk. II, pp. 146, et seq. *Miillinger, Schools of Charles the Great, pp. i-ii. 
Renan, Influence of Rome on Christianity, chaps, i, ii. Sandys, History 
of Classical Scholarship. Taylor, Classical Heritage of the Middle AgeSy 
chaps, i, vi. Cyclopedia of Education: Ambrose; AthancLsius; Athen- 
agoras; Augustine; Basil; Cyprian; Dionysius; Epiphanius; Eusebius,-^ 
Firmilian; Gregory of Nazianzus; Gregory of Nyssa; Gregory Thau- 
mcUurgus; Jerome; Lactantius; Origen; TertuUian. 

3. Early Christian Life was itself a schooling, and the church, 
established catechumenal, catechetical, and episcopal or cathe- 
dral schools. 

References : Monroe, Text Book, pp. 230-235 : Brief Course, pp. 108- 
1 10. Azarias, Essays Educational, pp. 1-36. Barnard, American Journal 
of Education, vol. XXIX, pp. 515-524. Drane, Christian Schools and 
Scholars, vol. I, chap. i. Guizot, History of Civilization in Europe, vol. 11^ 
Lect. 16. Hodgson, ^Primitive Christian Education, passim. Lecky, 
History of European Morals, chap. iv. Laurie, Rise and Constitution of 
Universities, chap. ii. Putnam, Books and their Makers in the Middle 
Ages, vol. I, pp. 106-122. Wilhams, Medicsval Education, pp. 17-24^ 
39-61. Cyclopedia of Education: Abbey Schools; Bishops^ Schools; 
Cathedral Schools; Catechetical Schools; Catechumenal Schools; Church 
Schools. 

(Ill) Monasticism represented education as moral discipline. 

I . The scope and ideals of monasticism were the determining 
influences in formal, institutional education from the sixth to 
the thirteenth or fourteenth century. 
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Sources : Cassian, InstitutCf and Dialogues j Post-Nicene Fathers, XIV, 
chap. xii. Coulton, A MedicBval Garner ^ selections 14, 15, 32, 34, 37, 134, 
138, 154, 229, 230, 248, 252, 301, 302. Henderson, Select DocumerUSy 
Nos. 38-42, 48-63-70. Robinson, Readings in European History j vol. I, 
chap. V. Thatcher and McNeal, A Source Book for Mediaeval History y 
Section viii. 

References : Monroe, Text Bookj pp. 243-253 : Brief Course y pp. iio- 
1 14. Cutts, Scenes and Characters of the Middle AgeSy pp. 1-91. Gibbon, 
Decline and Folly vol. II, chap, xxxvii. Jameson, Legends of the Monastic 
OrderSy pp. 1-13, 227-235. Kingsley, Chas., The Hermits, *Lecky, 
History of European Morals, chap. iv. Maitland, Dark AgeSy No. X. 
Milman, History of Latin Christianity y bk. I, pp. 90-95 ; bk. II, chap, vi ; 
bk. II, pp. 255-257. Montalembert, Monks of the West, Introd., chaps, 
ii-v ; bks. Ill, IV, V. Mullinger, Schools of Charles the Greaty pp. 24-30. 
SchafiF, History of the Christian Church, vol. Ill, pp. 148-198. Smith, 
Rise of Christian Monasticism, pt. I, chaps, i-iii. *Taylor, Classical Heri- 
tage of the Middle Ages, chap. vii. Taylor, Mediaeval Mindy vol. I, bk. iii. 
Wishart, Short History of Monks and Monasticisnty chaps, i-iii. *Taylor, 
Classical Heritage of the Middle Ages, chap. vii. Wishart, Short History 
of Monks and Monasticisnty chaps, iii, ix. Woodhouse, Monasticisnty 
chap, iii, pp. 71-84. 

2. Monasticism was the only institution which fostered the 
literary education. It did this : — 

(i) Through the toleration and the management of study 
in the monasteries ; 

(2) The establishment of schools in monasteries for their 

novices and often for externs ; 

(3) Through the custom of copying manuscripts ; 

(4) Through the preservation of manuscripts and books 

from destruction ; 

(5) Through creative literary work in the form of chron- 

icles, lives of saints, etc. 

References : Monroe, Text Book, pp. 253-267 : Brief CoursCy pp. 114- 
123. Barnard, German Teachers and Educators y pp. 35-43- Clark, The 
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Care of BookSy pp. 144-148. *Clark, Libraries in the Mediamt and Renais- 
sance Periods y pp. 9-22. Comparetti, Vergil in the Middle Ages, chaps, 
iii-xiv. Eckstein, Woman under Monasticism, Emerton, Mediceval 
Europe, pp. 436-446. Gaskoin, Alcuin, pp. 1-57. Jessop, Coming of the 
Friarsy chap, iii, pp. 127-132. Ker, The Dark Ages, pp. 138-150, 320- 
332. Lacroix, Paul, The Arts oj the Middle Ages and of the Period of the 
Renaissance, pp. 423-442. Laurie, Rise and Constitution of Universities, 
Lect. IV, V. Maitland, The Dark Ages, Nos. HI, IV, XIV, XVni. 
Montalembert, Monks of the West, bk. II, chap. i. Mullany, Essays Edu- 
cational, I, II, and V. *Mullinger, Schools of Charles the Great, pp. 31-40. 
Newman, Historical Sketches, pp. 1 23-1 29. Poole, Illustration of Mediceval 
Thought, intro. *Putnam, Books and their Makers in the Middle Ages, 
vol. I, pp. 106-122. Sandys, History of Classical Scholarship, chap. xxiv. 
Cyclopedia of Education: Middle Ages, Education in; Monastic Educa- 
tion; Monastic Rules; Monastic Schools; Convent Schools; Benedictines; 
Dominicans; Franciscans; Religious Congregations; Ursulines, 

(IV) The Irish ELEiiENT was a prominent factor in me- 
diaeval culture and in the spread of monastic education and 
influence. 

References : Monroe, Text Book, p. 227. Drane, Christian Schools 
and Scholars, vol. I, chap. ii. Edgar, History of Early Scottish Education, 
pp. 8-17. *Gaskoin, Alcuin, pp. i-i i . *Healy, Ireland's Ancient Schools 
and Scholars, Hyde, A Literary History of Ireland, chaps, xvi, xvii. 
Lawless, The Story of Ireland, pp. 42-49. Madden, Some Passages in 
the Early History of Classical Learning in Ireland. Montalembert, Monks 
of the West (vol. I, bk. VIII, chaps, ii, iii), vol. III. Taylor, Mediceval 
Mind, vol. I, ch. vii. *West, Alcuin, and Rise of Christian Schools, pp. 28- 
31. *Zimmer, The Irish Element in Mediaval Culture, pp. 19-13 1. 

(V) Early English Education, stimulated by the Celtic 
learning, was also in a far more flourishing condition than learn- 
ing on the continent from the sixth to the close of the eighth 
century. 

References : Drane, Christian Schools and Scholars, vol. I, chap. iii. 
Edgar, John, History of Early Scottish Education, pp. 17-19. *Gaskoin, 
Alcuin, pp. 1-40. Gairdner, Early Chronicles of Europe, England, pp. 
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30-48. Green, A Short History of the English People, pp. 50-52. Hazlitt, 
W. C, Warton's History of English Poetry from the Twelfth to the Close of 
the Sixteenth Century, vol. I, pp. 177-238. Healy, Ireland's Ancient 
Schools and Scholars. Hunt, Wm., The English Church from its Founda- 
tion to the Norman Conquest, chap. xiv. Milman, History of Latin Chris- 
tianity, vol. n, bk. C, chap. x. Mullinger, The Schools of Charles the 
Great, pp. 49-51, 61-6 j. Newman, Historical Sketches, vol. I, pp. 116- 
129. Sand)rs, History of Classical Scholarship, pp. 438-442, 448-454. 
Schaff, History of the Christian Church, vol. IV, pp. 19-76. ♦West, 
Alcuin, pp. 29-39. 

(VI) The Revival of Learning under Charles the Great, 
stimulated and assisted by learning of Ireland, England, Italy, 
was the most notable educational movement during the first 
half of the Middle Ages. Its permanent results, however, were 
only of a most general character. 

Sources: EigenhBid, Life of Charlemagne. Taiatsr, Great Pedagogical 
Essays, chaps, x, xi. 

References : Monroe, Text Book, pp. 274-279 : Brief Course, pp. 125- 
128. Adams, CivilizcUion during the Middle Ages, pp. 163-164. Azarias, 
Essays Educational, pp. 39-46. Barnard, German Teachers and Educators, 
pp. 5-7. Church, R. W., Beginnings of the Middle Ages, pp. i33-i35» i39~ 
142. Davis, Charlemagne, chap. vii. Drane, Christian Schools and 
Scholars, chaps, v, vi. *Gaskoin, Alcuin, chap. ix. Guizot, History of 
Civilization, bk. II, Lect. 20; bk. HI, Lect. 22, 23. Ker, The Dark Ages, 
pp. 150-153. Laurie, Rise and Constitution of Universities, Lect. III. 
Mobert, History of Charles the Great, bk. II, chap, ix ; bk. Ill, chap. i. 
Morley, English Writers, vol. II, chap. vi. *Mullinger, The Schools of 
Charles the Great. Newman, Historical Sketches, chap. xiii. Rashdall, 
Universities of Middle Ages, bk. I, pp. 26-32. Taylor, Mediaval Mind, 
vol. I, chap X. Townsend, Great Schoolmen of the Middle Ages, chap. ii. 
Tumer, Irish Teachers in the Carolingian Revival of Learning (Cath. Univ. 
Bulletin, vol. 13, pp. 382-399; 562-581. *West, Alcuin, chaps, ii, iii, 
iv, vii. Walker, Revival of Learning in the Eighth Century, Univ. of Mis- 
souri, Social Science Series, vol. II, No. 2. Williams, Mediceval Education, 
chap. iii. Cyclopedia of Education : Charlemagne and Education; Boni- 
face; Einhard; Fulda; Rabanus Maurus, 
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(VII) Mysticism represents Education as a Spiritual 
Discipline. 

1. It originated from a combination of Grecian philosophy, 
Oriental, religious, and philosophical beliefs, with certain 
teachings of Christianity. 

2. Theologically or philosophically it was the attempt to 
imderstand the ultimate nature of things through the Spirit 
of God as it pervades all matter. 

3. Religiously, it was the effort to come into immediate 
communion with the Deity. 

4. Educationally mysticism commended asceticism as a 
physical discipline and meditation and spiritual contemplation 
as a discipline to lead into higher truth. 

5. While mysticism dominated over but a small portion of 
the population, it influenced thought as ajwhole throughout the 
Middle Ages and in all countries, and in its emphasis on sym- 
bolism reappears in modern form. 

References: Monroe, Text Book, pp. 279-284. Algar, Thorold. 
Dialogues of Seraphic Virgin, St. Catherine of Sienna, esp. Introduction, 
Hugo St. Victor, Das Lehrbuch (German translation). In Sammlung 
Pddagogischer Schriften, vol. XXIII. Inge, Personal Idealism and Mys- 
ticism, chap. V. Inge, Christian Mysticism (in eight Oxford University 
Lectures) chaps, iii-vii. Oman, The Mystics, Ascetics, and Saints of India, 
pp. 1-17. Recejac, Essays on the Bases of the Mystic Knowledge (trans- 
lated by Upton). Taylor, Medieeval Mind, vol. II, chaps, xxvii, xxviii. 
Vaughan, Hours with the Mystics, bks. IV, V. Cyclopedia of Education : 
Brethren of the Common Life; Hugo St, Victor; Mysticism; Mysticism, 
Educational System of; Erigena, 

(VIII) The Seven Liberal Arts formed the content of 
learning during all of the Middle Ages, though during the 
University period the scope and content of each art was far 
broader than during the earlier centuries. Practically all the 
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schoolmen and most of the great monastic writers wrote 
treatises upon the several liberal arts, organized into the 
triviumy — grammar, rhetoric, and logic, — and the quadrivium, 
— arithmetic, geometry, astronomy, and music. 

Reeesences : Monroe, TeoU Book, pp. 271-274 : Brief Course. *Abel- 
son, Paul, The Seven Liberal Arts (Teachers College Contributions to Ed- 
ucation, No. 11). *Davidson, Aristotle, appendix. Laurie, Rise and 
Constitution of Universities, pp. 57-^7. Mullinger, J. B., History of 
University of Cambridge, vol. I, pp. 21-45. Newman, J. H., Historical 
Sketches, I. Parker, H., The Seven Liberal Arts; in the English Historical 
Review, vol. V, pp. 417-461. Poole, Illustration of Mediaval Thought, 
chap. iv. Rashdall, Universities of Europe in Middle Ages, vol. I, chap. ii. 
Sandys, History of Classical Scholarship, pp. 237-256. Smith and 
Cheatham, Dictionary of Christian Antiquities, article on Schools. 
*Taylor, Classical Heritage of the Middle Ages. Taylor, Mediceval Mind, 
vol. I, chaps, in and iv. West, Alcuin, chap. i. Williams, History of 
Medicsval Education. Cyclopedia of Education: Liberal Arts, Seven; 
CapeUa; Martianus; Alexander de VUla Dei; Boethius; Cassiodorus; 
Wickham; Hugutio; Donatus; Isidore; Quadrivium; Trivium. Ency- 
clopedias. 

(IX) SCHOLASTiaSM REPRESENTS EDUCATION AS AN INTEL- 
LIGENT Discipline. 

1. It originated from the new intellectual interests of the 
eleventh and twelfth centuries as these centered aroimd the 
logical questions handed down from previous generations. 

2. It was not a given body of beliefs or principles, but rather 
a method of organization of materials or a type of intellectual 
activity. 

3. Its purpose was to humanize philosophy or reason through 
religious beliefs. 

4. Its content was the theological and religious material fur- 
nished by the church ; its form was that of the Aristotelian logic. 
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References : Monroe, Text Book, pp. 292-313 : Brief Course, pp. 128- 

136. Adams, History of Civilization during the Middle Ages, pp. 368-372. 
Barnard, German Teachers and Educators, chap. i. Drane, Christian 
Schools and Scholars, pp. 324-365. Draper, Intellectual Development 
of Europe, vol. II, chap. i. Emerton, Mediceval Europe, chap. xiii. 
Trench, Lectures on Mediceval Church History, chap. xiv. Hallam, 
Middle Ages, bk. Ill, pp. 426-433. Haureau, de la Philosophic Scholas- 
tique, Lacroix, Science and Literature in the Middle Ages, pp. 47-53. 
Laurie, Rise and Constitution of Universities, chaps, iii, iv. Maurice, 
Mediceval Philosophy from the Fifth to the Fourteenth Centuries, chap. v. 
♦Mullinger, The University of Cambridge, pp. 46-64. Poole, Illustra- 
tions of MeduBoal Thought, chap. v. *Rashdall, Universities of Europe 
in the Middle Ages, vol. I, chap. ii. Stille, Studies in Mediceval Europe, 
chap. xiii. Thatcher and Schwill, Europe in the Middle Ages, pp. 581- 
602. *Townsend, Great Schoolmen, chaps, v, vi. Weber, History of 
Philosophy, pp. 201-204. 

5. The Great Era of Scholasticism was from the middle of 
the eleventh to the fif teeenth century. The thirteenth century- 
was the period of greatest brilliancy. Peter the Lombard 
(1079-1142), Albertus Magnus (i 193-1280), Thomas Aquinas 
(1225-1274), Duns Scotus (1271-1308), and William of Occam 
(1280-1347) were the most noted of the great schoolmen. 

References : Monroe, Text Book, pp. 302-307 ; Brief Course, pp. 134- 

137. *Compayr6, A bdard and the Origin of Universities, pp. 1-23 . Emer- 
ton, Mediceval Europe, pp. 462-464. Erdmann, History of Philosophy, 
vol. I, pp. 356-477. Encyclopaedia Britannica, Articles on Abelard, St. 
Thomas Aquinas, Albertus Magnus, Duns Scotus, etc. Fischer, Des- 
cartes and his School, pp. 67-79, Haureau, de la Philosophic Scholas- 
tique. Lacroix, Science and Literature in the Middle Ages, pp. 53-68. 
Lewes, The History of Philosophy, vol. II, chap. iii. Maurice, Mediceval 
Philosophy from the Fifth to the Fourteenth Centuries, chap. v. Milman, 
H., History of Latin Christianity, vol. VI, bk. 14, chap. iii. Morley, 
English Writers, vol. HE, pp. 316-325. ♦Mullinger, The Schools of 
Charles the Great, chap. v. Newman, Historical Sketches, chaps, xiv, 
xvi. Poole, Illustration of Mediceval Thought, chap. v. Sandys, History 
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of Classical Scholarshipy chaps, xxvii-xxxii. Taylor, MeduBval Mind, 
vol. n, chaps, xxxiii, xxxiv, xxxvi, xl, xli, xlii. *Townsend, The Great 
Schoolmen, chap. x. Trench, Lectures on Mediaeval Church History, 
Lect. XVIII. Ueberweg, History 0} Philosophy, vol. I, sec. 98-104. 
Cyclopedia of Education: Scholasticism; Aquinas; Albertus Magnus; 
Duns Scotus; Peter the Lombard; Occam; Bonaventura. 

(X) The Universities represent the First Independ- 
ent Organization of Intellectual Interests. 

1. They originated in the great intellectual interests occa- 
sioned by the scholastic disputes. 

2. As with all interests and activities that existed during the 
Middle Ages, these intellectual interests must be given a cor- 
porate institutional organization. This was furnished both 
by Papacy and Empire. 

3. Its organization followed that of the guilds, apprentice- 
ship and chivalric system : a period of apprenticeship, one of 
jpurneymanship, and one of mastership. These stages were 
indicated by degrees, or licenses to practice the particular 
activities fostered by the institution, that of teaching. 

4. Aroimd the stages were organized the nations of students, 
later the faculties of masters or teachers, and the other ad- 
ministrative officers. 

References ; Monroe, Text Book, pp. 313-328 : Brief Course, pp. 138- 
143. Barnard, German Teachers and Educators, pp. 7-10. *Compayr6, 
Ahdard and the Origin of Universities, parts I and 11. Denifle, Die 
Entstehung der Universitdten des MUtelalters bis 1400, vol. I, pp. 40-158, 
221-300. Drane, Christian Schools and Scholars, pp. 366-376, 391-406, 
451-475. Encyclopaedia Britannica, Z/mW^ie;. HaHlam, Middle Ages, 
vol. Ill, pp. 420-426. Jessup, Coming of the Friars, chap. vi. Kauf- 
mann, Die Geschichte der Deutschen Universitdten, vol. I, pp. 83-239. 
Lacroix, Science and Literature in the Middle Ages, chap. i. *Laurie, 
Rise and Constitution of Universities, pp. 91-235. Mullany, Essays Edu- 
cational, pp. 59-68. *Mullinger, History of University of Cambridge, 
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pp. 65-80. Norton, Readings in the History of Education (Mediaeval 
Universities). Taylor, Medueual Mind, vol. II, chap, xxxvii. ♦Paul- 
sen, German Universities, pp. 16-57. Rashdall, Universities of Europe 
in Middle Ages, pp. 178-233, 273-335, 393-425- Newman, Historical 
Sketches, chap, xviii. Vaughn, The Origin and Early Development of the 
English Universities at the Close of the Thirteenth Century. Walden, 
Origin of Universities, Parker, Early History of Oxford, vol. Ill, pp. 
727-1100. 

5. The Method of University Study was the two scholastic 
methods, the one expository, the other argumentative. 

6. The content of university studies was largely scholastic 
in character, and comprised the mastery of a certain number 
of authorized texts of grammar and logic in the faculty of arts, 
and of appropriate ones in the faculties of canon law, dvil law, 
medicine, and theology. 

7. Student life was more largely left to self-government 
than in modem times, but in time was reduced to commimal 
life in colleges, as it remains imtil to-day in England. 

References : Monroe, Text Book, pp. 323-325 : Brief Course, pp. 143- 
147. *Compayr6, Abelard and the Origin of Universities, pt. III. 
Drane, Christian Schools and Scholars, pp. 376-382, 406-409. Denifle, 
Die EfUstehung der Universitaten des MittekUters, pp. 169-218. Encyclo- 
paedia Britannica on Universities. Kaufmann, Die Geschichte der Deut- 
schen Universitaten, vol. I, pp. 344-431 ; II, pp. 158-418. *Laurie, Rise 
and Constitution of Universities, Lect. IV. MuUany, Essays Educational, 
pp. 68-101. *Mullinger, University of Cambridge from Earliest Times 
to Royal Injunctions of 1535, I, pp. 345-366 ; II, pp. 402-404, 414- 
429. Norton, Readings in the History of Education, pp. 13-80, 134- 
152. *Rashdall, Universities of Europe, vol. I, pp. 426-478; vol. II, pt. 
II, pp. 440-469, 593-709. Robinson, " Readings in European History. 
pp. 446-450. Taylor, Mediaeval Mind, vol. II, chaps, xxx, xxxvii, xxxviii. 
Walden, Origin of Universities, pp. 11 5-1 73. Sheldon, Student Life and 
Customs, chap. i. Cyclopedia of Education: Bacchant; Canon Law, 
Teaching of; Carmina Burana ; Chancellor; Colleges; Cambridge; Oxford; 
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Bologna; Paris; Degrees; Middle Ages, Education in; Scholasticism; 
Universities; Irnerius; Theology^ Study of, 

(XI) CmvALRic Education constituted the formal edu- 
cation of the noble and gentry classes during the latter cen- 
turies of the Middle Ages. 

1. It originated from the combined influence of the ideals 
of Christianity, the character of the Teutonic peoples, the 
structure of the late Roman and of the Teutonic dviUzations, 
and from the chaotic political conditions of the times. 

2. In its nature, it was the application (to the secular ruling 
class), of the dominant mediaeval conception of education as 
discipline and as apprenticeship preparation. 

3. Its ideals were, courage, courtesy, service, and considera- 
tion for the weak and for inferiors. 

Sources : The Book of Courtesy j or LitUe John (Caxton — 1447 — re- 
printed by University of Cambridge, 1907). Russell, Book of Nurture. 
Rhoades, Book of Nurture, Seagers, Book of Virtue, (These with others 
are given in Early Education in England, edited by Fumivall.) Mallory, 
Morte d* Arthur, Cheyney, Documents Illustrative of Feudalism, Trans- 
lations and Reprints, vol. IV, No. 3. 

References : Monroe, Text Book, pp. 284-288 : Brief Course, pp. 147- 
150.. Allen, J. H., Christian History, Second Period, chap. v. *Cornish, 
Chivalry, chaps, i, ii. Cutts, Scenes and Characters of the Middle Ages, 
PP- 353-368. Duruy, History of the Middle Ages, pp. 230-232. Francke, 
History of German Literature, pp. 63-72. *Fiimivall, Early Education in 
England, pp. 1-17. *Gautier, Chivalry, Guizot, History of Civilization, 
vol. IV, Lect. 6. Henderson, A Short History of Germany, vol. I, chap, v. 
Jones, Civilization in the Middle Ages, chap. iv. Lacroix, Paul, Le Che- 
valorie et les croisades, pp. 86-148. *Mills, History of Chivalry, chaps, i, ii. 
Still6, C. J., Studies in Mediceval History, chap. xii. Taylor, Mediaval 
Mind, vol. I, bk. IV. Williams, History of Chivalry, *Wright, Woman- 
kind in Western Europe, 

4. The educational system of Chivalry consisted of an ap- 
prenticeship from about 7 to 14 years of age as a page, the ser- 



32 The History and Principles of Ediication 

vice of a superior for about 7 years as a squire, culminating in 
the initiation into knighthood. 

Sources : As above. 

References : Monroe, Text Book, pp. 289-292. *Comish, Chivalry, 
chaps, iii, viii. *Mills, History of Chivalry, chap. ii. Cyclopedia of 
Education : ChivaJric Education; Heroic Education; Gentry and Nobles, 
Education of, 

(XII) The Mendicant Monks or Friars (Franciscans, 
Dominicans, etc.) were the most active educational agents 
during the thirteenth and fourteenth centuries. They pro- 
foundly influenced the universities, and included the leading 
schoolmen. 

References ; Monroe, Text Book, pp. 330-332 : Brief Course, pp. 153- 
154. Analecta Franciscana. Arnold, Pagan and Medicsval Religious 
Sentiment in Essays in Criticism. Broderick, History of University of 
Oxford, chap. v. Headlam, Oxford and its Story, chap. iv. Francke, 
Social Forces in German Literature, chap. iv. Jessup, Coming of the 
Friars. Little, The Grey Friars in Oxford (Oxford Historical Society, 
vol. XX). Litde, Educational Organization of the Mendicant Friars 
in England (Royal Historical Society, new series, vol. VIII). Lyte, 
History of University of Oxford, pp. 23-30. Macdonell, Sons of Francis. 
*Mullinger, The University of Cambridge, pp. 85 ff . Oliphant, Francis of 
Assisi, passim. Rashdall, The Friar Preachers vs. the University (Col- 
lectanea, Oxford Historical Society, vol. XVI, pt. III). ♦RashdaU, 
Universities of Europe, "Oxford" in vol. II, pt. II. Wood, City of 
Oxford, vol. II, pp. 342-411. Woodhouse, Monasticism, Ancient and 
Modem. Cyclopedia of Education: Dominicans; Franciscans. 

(Xni) The Closing Centuries (13TH to 15TH) of the 
MroDLE Ages. 

These were ages of great intellectual and educational ac- 
tivity. 

I. The thirteenth century formed a distinct educational 
revival. 
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^ 2. Scholasticism and the rise of the mendicant monks were 

the chief features. 

Sources : Dante's Banquet, 

Reperences : Monroe, Text Book, pp. 328-351 : Brief Course, 150-159. 

^ *Adams, CmlizaHon during the Middle Ages, chap. xii. Allen, J. H., 

Christian History, Second Period, chap. x. Draper, InteUectual De- 
velopment of Europe, vol. I, chap, xiii ; vol. II, chap, ii-iv. Harrison, 
German Teachers and Educators, pp. 125-130. Harrison, Meaning of 
History, chap. 5. *Monroe, Thomas Platter and the Educational Renais- 

^ sance of the Sixteenth Century, pp. i-€3. Owen, Skeptics of the Italian 

Renaissance, pp. 96-107. Sandys, History of Classical Scholarship, chaps. 
XXX, xxxi, xxxii. Schaff, The Renaissance, (Papers American Society. 
Church History, III), pp. 13-21. Taylor, Medueval Mind, vol. H, chap, 
xliii. Walsh, The Thirteenth — Greatest of Centuries, chaps, ii, vii, ix. 

3. The character of the universities, the example of the 
monastic orders, or tradesmen and of minstrels, the desire to 
travel as the only means of broadening one's experience, and 
the facilities offered by the imiversal language of the scholar, 
all tended to introduce the migratory life among students of 
all grades, from ABC shooters to university students. 

Sources : Butzbach, Johannes, Chronica eines fahrenden Schiders. 
Thomas Platter, Autobiography (translated in Monroe's Thomas Platter 
and Educational Renaissance of the Sixteenth Century), pp. 80-225. Cy- 
clopedia of Education : Bacchant; Carmina Burana; Golias; Butzbach; 
Platter, 

4. The introduction of Eastern learning, of practical achieve- 
ments and inventions, and luxuries (silk, sugar, etc.) by the 
Arabs formed a prominent factor in this intellectual develop- 
ment. 

Reperences : Ball, W. W. R., Short History of Mathematics, chaps. 
ix, X. ♦Coppde, H., A Short History of the Saracens, vol. II, pp. 370-374. 
*Draper, J. W., InteUectual Development of Europe, vol. II, chaps, ii, 
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iv. Sandys, History of Classical Scholarship, vol. I, pp. 539-550. Taylor, 
MedicBval Mind, vol. I, chap. xi. Townsend, Great Schoolmen of the Middle 
Ages, chap. ix. Cyclopedia of Education : Hebrew Influence in the Mid- 
dle Ages; Averroes; Saracen Education; Arabic Education. 



VII. The Renaissance 

(I) The Meaning of Renaissance. 

1. The Renaissance was the revival of individualism after 
the prolonged dominance of authority during the Middle Ages. 

2. The tendency towards individual liberty showed itself 
first in the economic and political life and then in the intellec- 
tual life. 

3. The recovery of most of the Greek and Italian literature 
long neglected, and its more general diffusion, furnished sug- 
gestion and a basis for the development of individualism in 
various lines. 

4. Thus the revival of the classical languages and literature 
became the chief characteristic of the Renaissance period. 

Sources: Robinson and Rolfe, Petrarch-Letters. Whitcomb, Source 
Book of the Indian Renaissance, pp. i-iio. Benvenuto Cellini, Auto- 
biography. 

References : Monroe, Text Book, pp. 351-357 : Brief Course, *Acton, 
Cambridge History, vol. I, chaps, xvi, xvii. *Adams, Civilization during 
the Middle Ages, chap. xv. Andrews, Institutes of History, chap. viii. 
Burckhardt, The Renaissance in Italy, pt. Ill, chaps, i, iv, v, vi, ix; 
pt. IV, chaps, ii-v. Draper, Intellectual Development of Europe, pp. 151- 
201. Drane, Christian Schools and Scholars, pt. II. Ducoudray, History 
of Modem Civilization, chaps, ix, x. *Emerton, MeduBval Europe, chap, 
xiii. Guizot, F. P. G., History of Civilization, vol. I, chaps, xi, xii. Hal- 
lam, Literature of the Medicsval Ages, vol. I. Lescomb, Loss and Re- 
covery of Classical Manuscripts, Education II, 23-377. Owen, Skeptics 
of the Italian Renaissance, pt. I. Pater, The Renaissance, pp. 31-52. 
Putnam, Books and their Makers, vol. I, pp. 317-347. Robinson and 
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Rolfe, Petrarch, chaps, i, ii. Saintsbury, History of LUerary Criticism, 
vol. I, fl. Schaff, P., The Renaissance and the Reformation, in the Evan- 
gelical Alliance for the United States, Document XXX, pp. 17-25. Spin- 
gam, History of Literary Criticism in the Renaissance. Still6, Studies in 
Medusual History, chap. xiii. *Symonds, A Short History of the Renais- 
sance in Italy, chap. vii. *S)mionds, The Renaissance in Italy; the Re- 
vival of Learning, chaps, i-iii, ix, pp. 239-298. Sandys, History of Clas- 
sical Scholarship, chaps, xxz, xxxi, xxxii. Sandys, Classical Scholarship, 
in the Renaissance, Cyclopedia of Education: Renaissance, Education 
during the; Boccaccio; Filelfo; Ficino; Petrarch; Poggio; VaUa; 
Humanism; Liberal Education. 

(II) The Renaissance in North (or Teutonic) Europe 
was less literary, aesthetic, and individualistic, and more moral, 
social, and institutional than in South or Latin Europe. 

Sources : Whitcomb, Source Book of the German Renaissance. Eras- 
mus. 

References: Monroe, Text Book, pp. 361-364: Brief Courses, pp. 
165-167. Barnard, German Teachers and Educators. Barnard, The 
Heironymians, Barnard* s Journal, IV, p. 622. Beard, The Reformation in 
Us Relation to Modem Thought, chaps, ix, x, xi. Hamlyn, The Universities 
of Europe at the Period of the Reformation. Francke, History of German 
Literature. Janssen, History of the German People at the Close of the 
Middle Ages, vol. I. Owen, Skeptics of the French Renaissance. *Paiilsen, 
German Universities, chap. i. Russell, German Higher Schools. Saints- 
bury, History of Literary Critici m, vol. II. Scherer, History of German 
Literature, vol. I, vol. II, bk. IV. 

(III) The Renaissance in England. In England the 
Renaissance was less a matter of school than in Germany, and 
less literary than in Italy. Nevertheless it profoimdly affected 
both schools and literature as well as life in general. 

Sources : The references mentioned in sec. IV of this chapter, in chap. 
X and in sec. II of chap, viii, bear on this subject also. 

References: Monroe, Tex/ Booife, pp. 283-285 ; Brief Course, ijg-iSo. 
♦Ascham, The Schoolmaster. Barnard, Colet and St. Paulas School (in 
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Barnard's Journal, XVI, p. 657, or English Pedagogy, Series II, pp. 49- 
117). Broderick, C. C, History of the University of Oxford, pp. 70-74. 
Brinsley, Ludus Litterarius, Creighton, M., The Early Renaissance in 
England. Einstein, The Italian Renaissance in England. Elyot, The 
Govemour. Gasquet, F. A., Eve of the Reformationy chap. ii. Hazlitt, 
School, School Books, and Schoolmasters. Wharton's History of English 
Poetry from the Twelfth to the Close of the Sixteenth Century, vol. IV, sec. 
36. Knight, Life of John Colet. Lupton, Life of John Colet. Morley, 
English Writers, vol. VII. Mullinger, A History of the University of 
Cambridge, chap. iv. *Watson, Notices on Some Early English Writers 
on Education, Report U. S. Commissioner of Education, 1905. Vol. I, 
pp. 86-884. 1902, vol. I, pp. 481-508. Watson, English Grammar 
Schools up to i860. *Woodward, Education during the Renaissance. 
Cyclopedia of Education: Free Schools; Grammar Schools; Fees; Eton; 
Colet; Grocyn; Linacre; More; Edward VI and Education; Henry 
VIII and Education; Elizabethan Period in English Education, 

(IV) Educational Significance of the Renaissance. 

1. The classical languages and literature furnished the chief 
means to discovery of new interests and ideas and a chief means 
for overthrowing the arbitrary authority of institutions. 

2. The mastery of these languages and literature soon be- 
came the chief evidences of a marked individuality and a chief 
means of developing personality. 

3. Thus the study of the classical languages and literature 
soon became the chief work of the schools. 

4. At first this study was a means to developing personality, 
and the aim of education included physical, aesthetic, social, 
moral, and religious elements as well as intellectual and liter- 
ary ones. 

5. Soon the study of these languages and literature became 
the sole work of the school and beciime the sole aim in education. 
Thus the broad liberal conception of education, first elaborated 
in the Renaissance movement, gave place to a narrow humanis- 
tic one which controlled for centuries. 
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Sources : Erasmus, Upon the Right Method of Study (in Woodward's 
Erasmus), ^Eneas Sylvius, De Liberorum Educatione, P. P. Vergerius, 
De Ingenuis Moribus; Leonardo Bruni, De Studiis et LUteris, Guarino, 
De Ordine Docendi et Studendi (in Woodward, VUtorino da Feltre and 
Other Humanistic Educators). Whitcomb, Source Book of the Renaissance. 
Thomas Platter, Autobiography. 

References : Monroe, Text Book, pp. 364-375 : Brief Course, pp. 167- 
174. Barnard, German Teachers and Educators y pp. 41-97. Barnard, 
The Renaissance in Itdy, in Barnard* s Journal^ VII, pp. 413-460. Bar- 
nard, The Hieronymians, in Barnard's Journal, IV, pp. 622. Bar- 
nard, The Schlettstadt School and John Reuchlin, in Barnard's Journal, V, 
PP- 65-78. Compayr6, History of Education, pp. 83-1 11. Davidson, 
History of Education, pp. 1 75-189. Drane, Christian Schools and Scholars, 
vol. II, chap. viii. Froude, Life and Letters of Erasmus. Hazlitt, 
Schools, School Books, and Schoolmasters, chaps, vii-ix. Janssen, History 
of the German People at the Close of the Middle Ages, vol. I, chaps, i, ii. 
Jebb, Humanism in Education (Romanes Lectures). *Laurie, History 
of Education Opinions since the Renaissance. Monroe, Thomas Platter 
and the Educational Renaissance of the Sixteenth Century, intro. Painter, 
History of Education, pp. 1 19-133. *Parker, History of Classical Educa- 
tion, in Farrar, Essays on Liberal Education. Quick, Educational Re- 
formers, chaps, i-iii. Russell, German Higher Schools, chap. ii. *Wood- 
ward, VUtorino da Feltre, pp. 1-93, 134-161. *Woodward, Desiderius 
Erasmus, chap. ii. ^Woodward, Education during the Renaissance. 
Cyclopedia of Education : Renaissance, Education during the; Humanism 
and Humanists; Liberal Education. 

(V) Narrow Humanism. This Narrow Humanism, in its 
most restricted phase, took the form of a most servile imitation 
of a few Latin authors, among whom Cicero dominates as Aris- 
totle did with the Schoolmen. This phase of educational 
thought and practice was known as Ciceronianism. 

Sources : Erasmus, Dialogue on Ciceronianism (in Scott and Monroe, 
Erasmus on Ciceronianism, in Teachers College Publications, 1908). 

References : Monroe, Text Book, pp. 372-375 : Brief Course, pp. 120- 
124. Acton, Cambridge History, vol. I, chap. xvi. Barnard, German 
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Teachers and Educators^ pp.89-100. Cyclopedia of Education: Cicero- 
nianism. 

(VI) Renaissance Education. 

1. The great humanists were for the most part great educa- 
tors also, while most of the rank and file of schoolmasters be- 
came humanists. 

2. The great humanistic leaders in Italy were Petrarch, 
Boccaccio, Barzizza; among the most noted schoolmasters 
were Vittorino da Feltre, and Battista Guarino. 

3. In Germany and Teutonic Europe Erasmus was the 
greatest humanist. Wessel, Agricola, Hegius, Wimpheling, 
Trotzendorf, and Sturm, and above all Melanchthon, were 
among the great schoolmen. 

4. In England, Linacre, Groc)^, Cheke, Colet, and More 
were Humanists, while Ascham and Lily and Brinsley were 
noted schoolmasters. 

References : Monroe, Text Booky pp. 374-385 : Brief Course, pp. 174- 
180. Barnard, German Teachers and Educators, pp. 41-84. *Bamard, 
English Pedagogy, ist series, pp. 21-76; 2d series, pp. 49-81; 185- 
189; 225-243. Burckhardt, The Renaissance in Italy, vol. I, pp. 298- 
302. Drummond, Erasmus, chaps, vii, x, et passim. Jebb, Humanism 
in Education, pp. 16-21. Laurie, History of Educational Opinion from 
the Renaissance, pp. 18-85. Laurie, Tfie Renaissance and the School, 
in School Review, vol. IV, pp. 140-148, 202-214. Owen, Skeptics of the 
Renaissance, pt. II. Quick, Educational Reformers, pp. 22-32. Seebohm, 
Oxford Reformers, chaps, i, vi. Symonds, The Renaissance in Italy, pp. 
289-301. Thurber, C. H., Vittorino da Feltre in School Review, VII, pp. 
295-300. *Woodward, Vittorino da Feltre, pp. 1-178. Woodward, 
Education during the Renaissance. Cyclopedia of Education : Articles on 
Humanists mentioned above; also JEneas Sylvius; Ascham; Barzizza; 
Bruni; Chrysoloras; Colloquies; Corderius; Ficino; FUdfo; Lavoleto; 
Parotti; Patrizi; Reuchlin', Vives, 
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^ (VII) Types of Humanistic Schools. These existed in 

all countries under the influence and direction of humanistic 
schoolmen. 

|l Sources : Whitcomb, Source Book of the Italian Renaissance, U, pp. 

1-62. Brinsley, Ludtis Literarius, Barnard, English Educators, ist 
series, pp. 21-77 ; 2d series, pp. 177-293. 

References : Barnard, John Colet and St. Paul's School, in Barnard's 
Journal, XVI, pp. 657-688; XXVIII, pp. 729-736. Barnard, German 

i Teachers and Educators, pp. 85-92, 185-229. Barnard, English Pedagogy, 
2d series, pp. 1-177, 185-189, 225-293. Hamlyn, Universities of Europe 
at the Period of the Reformation, Laurie, The Renaissance and the School 
(as above) . *Laurie, History of Educational Opinion from the Renaissance, 
pp. 1-93. Leach, English Schools at the Reformation. Russell, German 

i Higher Schools, chap. ii. *Woodward, Vittorino da Feltre, Erasmus, 
etc. as above. Cyclopedia of Education: Eton; St. Paul's; Colleges; 
Grammar Schools; Public Schools; Academies, Courtly; Fiirstenschulen; 
Chantry Schools; Free Schools; Endowments; Gentry and Nobles, Educa- 
tion of. 

i 

VIII. The Reformation 

(I) Its Meaning. The Reformation was the Renaissance 
movement in North Europe directed towards the freeing of the 
individual from authority in his religious life, and towards 
moral reform in social institutions and life. 

References : Monroe, Text Book, pp. 401-403 : Brief Course, pp. 189- 
1 191. *Adams, Civilization during the Middle Ages, chaps, xvi, xvii. 
Beard, Martin Luther and the Reformation in Germany, chaps, i-ix. 
*Beard, The Reformation of the Sixteenth Century in its Relation to Modern 
Thought and Knowledge, Hibbert Lectures, 1883, chaps, i, ii, iv. *Cam- 
bridge History, The Reformation, chap. xix. Draper, Intellectual De- 
1 velopment of Europe, II, pp. 205-214. Drane, Christian Schools and 
Scholars, II, chap. xi. Cheyney, E. P., Early Reformation Period in Eng- 
land (Trans, and Reps., I, No. i). Fisher, History of the Reformation, 
chaps, i, ii, iii. Francke, Social Forces in German Literature, pp. 139-17 1. 
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Hausser, Period of the Rejonnationy pp. 1-47. Henderson, A Short His- 
tory of Germany y I, chap, xi, pp. 251-262. Jacobs, H. E., Martin Luther ^ 
pp. 59-168. Kostlin, Martin Luther, His Life and Works, pp. 64-202. 
Kurtz, Church History, II, pp. 231-317. Moeller, History of the Christian 
Church, pp. 479-522. Robinson and Whitcomb, Period of the Early 
Reformation in Germany, in Trans, and Reps. 11, No. 6. Schmid, Ge- 
schichte der Erziehung, IT, pt. 2. Ward, The Counter-Reformation, pp. 
1-16. Whitcomb, Period of the Later Reformation, Trans, and Reps., Ill, 
No. 3. Cyclopedia of Education : Reformation and Education, 

(II) The Reformation and Education. The Reforma- 
tion exerted a profound influence upon both the theory and 
the practice of education. 

1. Its ultimate and general influence on theory was toward 
the development of the right of individual judgment and the 
critical spirit. 

2. However, its immediate influence very shortly be- 
came reactionary, and resulted in the reestablishment of 
ecclesiastical and religious authority over its intellectual 
Ufe. 

3. Its ultimate influence was towards 

a. A broader interpretation of the function of the school, 
J. Universal education, which it advocated in theory, and 
c. The elimination of the old scholastic and formal re- 
ligious instruction from the school. 

4. Its immediate influence, however, on account of the prac- 
tical theological strife, the destructive wars, and the obscu- 
ranted views of a considerable number of the minor leaders of 
the Reformation was towards 

a. An undervaluation of educational effort and opposi- 

tion to the humanistic interests. 

b. A destruction of the old schools and an inadequate 

supply of new ones. (This was especially the case 
in England.) 
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c. A narrow reKgious or ecclesiastical conception of .the 

function of the school. 

d. The reintroduction of formal catechetical instruction 

as the chief subject in school work. 

^ References : Monroe, Text Book, pp. 403-40^ : Brief CoursCy pp. 191- 
194. Barnard, American Journal of EdticatioUy IV-IX, XX, XXIV. 
Barnard, German Teachers and Educators j pp. 92-96, 281-286. Compayr6, 
History of EduccUioh, chaps, vi, vii. Drane, Christian Schools and Schol- 
ars, chaps, xv-xxiv. Janssen, History of the German People at the Close 
of the Middle Ages, I, chaps, i-iv. *Laurie, Development of Educational 
Opinion since the Renaissance, chaps, iii, vii. Laurie, The Renaissance 
and the School; in School Review, IV, pp. 140-148, 202-214. Mertz, Dcls 
Schulwesen der Deutschen Reformation, chaps, i, ii. Mullinger, The Uni- 
versity of Cambridge, chap. v. Munson, The Teachers in Germany during 
the Renaissance and Reformation, Fed, Sci., vol. XII, pp. 380 fiF. Nohle, 
E., History of the German School System, in Rep. U. S. Commissioner of 
Education, 1 897-1 898, I, pp. 26-45. Painter, History of Education, pp. 
153-194. *Painter, Luther as an Educator. Paulsen, German Univer- 
sities, pp. 32-33, 137-144. Paulsen, Geschichte des gelehrten Unterrichts, 
I> PP- 173-196. Paulsen, The Evolution of the Educational Ideal, in The 
Forum, XXIII, pp. 598-608, 672-685. Russell, German Higher Schools, 
chaps, ii-iv. Stowe, Elizabethan Grammar Schools. Watson, English 
Grammar Schools up to 1660; Watson, The Beginnings of the Teaching of 
Modern Subjects in England. Cyclopedia of Education : Edward VI and 
Education; Henry VIII and Education; Elizabethan Feriod in English 
Education; Free Schools; Grammar Schools; Kirchenordnung; Refor- 
mation and Education; Visitations; Andrea Brenz; Bugenhagen; Bible 
in the Schools; Catechism; Church Attendance of Fupils. 

(in) Some Reformation Educators. 

I. Martin Luther advocated : 

a. A universal education, 

b. A school system supported and controlled by the state, 

c. School work that should include practical, literary, 

scientific, and religious elements. 
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d. A trained body of secular teachers supported by the 
state. 

Sources : Luther, Letters to the Mayor and Aldermen of aU German 
Cities, Sermon on the Duty of Sending Children to School, (Both trans- 
lated in Painter, Luther on Education.) Also extracts in Barnard, Ger- 
man Teachers and Educators. 

References : Monroe, Text Book, pp. 408-414 : Brief Course, 194- 

197. Barnard, German Teachers and Educators, pp. 131-161, 421-459. 
Barnard, American Journal of Education, IV, XXIV, pp. 37-130. Meyer 
and Prinzhom, Dr. Martin Luther's Gedanken iiber Erziehung und Unter- 
richt, pp. 91-194. *Painter, Luther on Education, pp. 169-271. Russell, 
German Higher Schools, pp. 28-34. Williams, History of Modern Educes 
turn, pp. 42-55. 

2. Philip Melanchthon is called the preceptor of Germany. 
His educational influence was exerted : 

a. Through his teaching at the University of Wittenberg 

for over forty years. 

b. Through the great number of teachers whom he 

trained. 

c. Through his numerous text books on almost every 

subject. 

d. Through his practical service in organizing schools 

and giving advice by correspondence to school 
authorities. 

e. By his addresses and writing on educational subjects. 

References : Monroe, Text Book, pp. 414-416 : Brief Course, pp. 197- 

198. Barnard, German Teachers and Educators, pp. 161-184. Barnard, 
American Journal of Education, IV, pp. 741-764. Painter, History of 
Education, pp. 148-152. Paulsen, Geschichte des gelehrten Unterrichts, 
pp. 203-209. *Richard, Philip Melanchthon, the Protestant Preceptor of 
Germany, pp. 1 25-141. Russell, German Higher Schools, pp. 34-35. 
Williams, History of Modern Education, pp. 91-96. Cyclopedia of Edu- 
cation: Melanchthon; Neander; Wittenberg, University of. 
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(IV) Types of Reformation Schools. 

1. These schools were narrowly humanistic in their content 
with the addition of religious material, with strict disciplinary 
method. The religious character was most prominently re- 
vealed in their spirit and aim. 

2. The work of John Sturm at the Strassburg Gsnnnasium 
was the most influential factor in developing the type of 
protestant humanistic schools. Here he elaborated the nine- 
year classical course which served as a model throughput 
protestant coimtries. 

References : Monroe, Text Book, pp. 390-393 : Brief Course, pp. 200- 
201. *Barnard, German Teachers and Educators, pp. 209-233. Barnard, 
American Journal of Education, IV, pp. 401-415. *Laurie, History of 
Educational Opinion from the Renaissance, chap. iii. *Paiiiter, His- 
tory of Education, pp. 159-164. Quick, Educational Reformers, pp. 27- 
32. Russell, German Higher Schools, pp. 42-44. Williams, History of 
Modern Education, pp. 96-101. Cyclopedia of Education: Dringenberg 
Sturm; Neander; Trotzendorf. 

3. Systems of vernacular elementary and classical secondary 
schools were developed in the protestant states of the Teutonic 
people, and also imder the Calvinists in Scotland and New 
England. 

References : Monroe, Text Book, pp. 416-420 : Brief Course, pp. 207- 
212. *Barnard, American Journal of Education, XI, pp. 159-164, 400- 
459 ; VI, pp. 426-432 ; XXVII, pp. 165-175 ; XXVIII, pp. 1-16. Brown- 
ing, Oscar, Educational Theories, pp. 1 18-127. Munroe, Educational 
Ideal, pp. 135-147. *Nohle, History of the German School System, in Rep. 
U, S, Com. of Ed., 1897-1898, pp. 29-39. Paulsen, The Evolution of the 
Educational Ideal, in The Forum, XXIII, pp. 598-608, 672-685. Russell, 
German Higher Schools, pp. 37-41, 50-58, 137-141. Wakeman, Europe, 
1598-1715, chap. iii. Cyclopedia of Education: Calvin; Calvinists and 
Education; Knox; Colonial Period in American Education; Scotland, 
Education in; Beza; Castellion; Zwingli. 
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4. The Teaching Congregations of the Roman Catholic 
Church were organized to meet the new needs, and furnished 
both elementary and secondary education for the Catholic 
coimtries as well as schools for their co-religionists in various 
Protestant countries. 

a. The Jesuit order was the most prominent of these, 

and confined its attention to secondary and higher 
education. 

b. The Port Royalists were influential in France, though 

they established but few schools. 

c. The Brethren of the Christian Schools, founded by 

La Salle, furnished elementary education in France, 
and to some extent in other countries. 

References : Monroe, Texi Book, pp. 420*433 : Brief Course, pp. 201- 
207. Arnold, Popular Education in France. *Azarias, Essays Educa- 
tional, Barnard, History of Instruction in France. Barnard, American 
Journal of Education, XX, p. 216. La Salle's Institute of Christian 
Brothers, Barnard, American Journal of Education, XIII, pp. 437-448 ; 
XXX, pp. 729-735. Rollin, On the Education of Youth, ib., XXIII, pp. 
17-46. Finelon and his Educational Views, ib., XIII, p. 477. Port 
Royalists, ib., XXVII, pp. 1-26. Beard, Port Royal, II, chap. ii. Bowen, 
The Jansenists and their Schools; in Educational Review, VI, pp. 485-492 ; 
VII, pp. 64-70. Browning, Educational Theories, pp. 1 18-127. *Cadet, 
Port Royal Education. Cartwright, The Jesuits, their Constitution and 
Teaching, chaps, ii, iii. Compa5n:6, History of Pedagogy, chaps, vii, 
viii, xi, xii. *Hughes, Loyola and the Educational System of the Jesuits, 
chaps, iii, v, vi. Munroe, The Educational Ideal, pp. 135-147. Mertz, 
Die Pctdagogik der Jesuiten, pp. 28-118. Nohle, History of the German 
School System, in Reports of the U. S. Commissioner of Education, 1897- 
1898, pp. 29-39. Paulsen, The Evolidion of the Educational Ideal, in 
The Forum, XXIII, pp. 598-608 ; 672-685. *Qmck, Educational Re- 
formers, chaps, iv, xi. Ravelet, Blessed J. B. La SaUe. Russell, German 
Secondary Schools, pp. 36-41; 50-58; 137-141. Sainte-Beuve, Port 
Royal (5 vols.). *Schwickerath, Jesuit Education, chaps, iv-vi. Ward, 
The Counter Reformation, pp. 39-40 ; 1 23-1 25. Cyclopedia of Education : 
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Jesus, Society of, Educational Work of; Port Royal; Christian Brothers; 
Artnand; LasaUe; Maintmon, Mme. de * Port Royalists. 



IX. The Realists, or the Early Scientific Tendency 

(I) The General Characteristics of Realism in Edu- 
cation were : — 

1. A general emphasis on content of studies for their bearing 
on life, rather than on method of studies for the discipline which 
they aflEorded. 

2. The consideration of education as a social process. 

3. A consideration of sodal and natural phenomena along 
with linguistic and literary material. 

4. In general these innovators objected to the service of 
education and life. 

References : Monroe, Text Book, pp. 442-443 : Brief Course, pp. 215- 
216. *Adamson, Pioneers of Modern Education, chaps, i, xiv. Barnard, 
German Teachers and Educators, pp. 335-343. *Laurie, Educational 
Opinion since the Renaissance, chap. z. Laurie, *John Amos ComeniuSy, 
intro. Quick, Educational Reformers, pp. 104-105. 

(II) Humanism, or Verbal Realism, was the essential 
educational form which the movement took. 

1. Verbal realism was the term given by the early German 
historians of education to that view of education advocated 
during the sixteenth and seventeenth centuries by those edu- 
cators who objected to the narrow humanistic view. 

2. Schoolmen and educational writers held the classics 
should be studied for their content and for its bearing on life. 

3. Some of them held that this content should be elucidated 
by some examination of social and natural phenomena. 

4. These humanistic realists but continued the better tra- 
ditions of the early, broad, humanistic educators. 
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References: Monroe, Text Booky pp. 443-445. Barnard, German 
Teachers and Educators , pp. 267-273. *Quick, Educational Reformers, 
chaps, i, ii. Cyclopedia of Education: Realism and Education; Ver- 
holism. 

5. Erasmus represented this view in many of his educational 
writings, as did many of the broader himianists in the later 
period. 

Sources: Erasmus, On the Right Method of Study (in Woodward, 
Erasmus, pp. 1 61-179). 

References: Monroe, Text Book, pp. 445-446. *Woodward, Eras- 
mus concerning Education, pp. 51-86. Cyclopedia of Education: Eras- 



6. Rabelais was the best representative of this view, and was 
the leader of the later Renaissance in France. Rabelais in 
some points even advocated the study of such natural and 
social phenomena direct, though only after the previous mas- 
tery of literature. 

References : Monroe, Text Book, pp. 446-448 : Brief Course, pp. 216- 

219. Barnard, Rabelais and his Educational Ideal, in American Journal 
of Education, XIV, pp. 147-158. Besant, Walter, Rabelais (Foreign 
Classics Series). Besant, Readings in Rabelais, Browning, Oscar, 
History of Educational Theories, pp. 80-91. Compa)n:e, History of 
Pedagogy, pp. 91-100. *Laurie, History of Educational Opinion from 
the Reformation, chap. vi. *Munroe, The Educational Ideal, chap. ii. 
*Quick, Educational Reformers, chap. v. Street, A. E., The •Edtication 
of Gargantua; in Critical Sketches, Tilley, The Literature of the French 
Renaissance, I, chap. x. Cyclopedia of Education : Rabelais, 

7. John Milton was the best English representative of this 
view. 

Sources : Milton, Tractate of Education, 

References : Monroe, Text Book, pp. 448-451 : Brief Course, pp. 219- 

220. Barnard, American Journal of Education, II, pp. 76-85. Barnard, 
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English Pedagogy, pp. 178-190. Brooks, Phillips, Essays and Addresses 
(Milton as an Educator). *Browning, Oscar, MUton^s Tractate of Educa- 
tion (Cambridge, 1895). Browning, Educational Theories, pp. 104-117. 
Laurie, Essays and Addresses, chap. ix. *Laurie, History of Educational 
Opinion from the Renaissance, chap. xii. Masson, David, The Life of 
Milton, III, pp. 186-255. *Morris, Milton's Tractate of Education, intro. 
Quick, Educational Reformers, pp. 212-218. Cyclopedia of Education: 
Academies, Nonconformist; Milton. 

(Ill) Social Realism. This view regarded education as 
a direct practical preparation for the opportunities and duties 
of life. 

1. This view was advocated and followed by most of the 
members of the upper classes in society. 

2. Schools were less esteemed than tutorial instruction in 
the family. 

3. The literary and linguistic elements of the traditional 
education were subordinated. 

4. The modem languages formed one important element, 
and were studied for practical use. 

5. Travel was the favorite method of completing this prep- 
aration. 

6. Montaigne was the best representative, though there 
were many others among all the chief people of Europe. 

7. This view was influential from the time of the Renais- 
sance to the nineteenth century. 

Sources : Brathwaite, The English Gentleman, Brathwaite, The Eng- 
lish Gentlewoman. Castiglioni, The Courtier, Chesterfield's Letters. De- 
foe, The Compleat Gentleman. Elyot, The Governour. Humphry Gil- 
bert, Queen Elizahethes Achademie, in Furnivall, A Book of Precedence 
(Early English Text Society, Extra Series, vol. VIII). Montaigne, 
Essays, especially On Pedantry and On the Education of Children. 
Peacham, The Compleat Gentleman, 

Reperences : Monroe, Text Book, pp. 451-461 : Brief Course, pp. 220- 



48 The History and Principles of Edtication 

226. *Adamson, Pioneers of Modem Education, chap. x. Barnard, 
American Journal of Education, IV, pp. 461-478. Browning, History 
of Educational Theories, pp. 91-98. Compayr6, History of Pedagogy, 
pp. loo-iio. Hazlitt, The Works of Montaigne, Intro. Humanistic 
Realism, pp. 433-480. Laurie, Educational Opinion since the Renais- 
sance, chaps. V, ix. Laurie, Teachers' Guild Addresses, Montaigne 
(London, 1892). Montaigne, Essays, bk. I, chaps, xziv, xzv; bk. 11, 
chap. viii. Munroe, The Educational Ideal, chap. v. Owen, Skeptics of 
the French Renaissance, chaps, i, vi. Quick, Educational Reformers, 
pp. 70-79, 197-210. * Woodward, Education during the Renaissance, 
chaps, xii, xui. Cyclopedia of Education: Chivalric Education; Acade- 
mies, Courtly; Gentry and Nobles, Education of; Heroic Education; 
Manners and Morals, Education in; Brathwaite; Castiglione; Elyot; 
Montaigne; Peacham; Social Realism. 

(IV) Sense Realism was the early stage of the scientific 
tendency in education. Its general characteristics were: 

1 . An attempt to base educational theory upon philosophical 
and scientific principles rather than on mere tradition. 

2. The primary philosophical principle was that knowledge 
came primarily through the senses ; though this principle was 
not clearly seen by many of the educators. 

3. An emphasis upon the study of natural phenomena and 
on the importance of the natural sciences. 

4. An imdervaluation of the traditional linguistic and lit- 
erary course of study. 

5. An attempt to apply the inductive method to school 
work. 

6. The attempt at forming a general system of educational 
theory as well as a general method. 

7. A general introduction of the vernacular and of vernacu- 
lar studies into the schoolroom. 

References : Monroe, Text Book, pp. 461-465 : Brief Course, pp. 226- 
230. *Adanison, Pioneers of Modern Education, chap. i. Barnard, 
German Teachers and Educators, pp. 335-343. Laurie, Educational 
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Opinion since the Renaissance, chaps, z, xi. *Laurie, John Amos Comenius, 
intro. Quick, Educational Reformers, pp. 103-104. Cyclopedia of 
Education : Sense Realism, 

8. Richard Mulcaster (1548-1611) was one of the earliest, 
though only a partial representative of these views. He had 
hardly a glimpse of these fundamental aspects of the scientific 
tendency, yet in his practical views went beyond the verbal and 
sense realists, many of whose views he incorporated in his own. 

SoxTRCEs: Mulcaster, Positions. (Modem edition by Quick.) The 
Elementarie, 

References: Monroe, Texl Book, pp. 465-467: Brief Course, p. 
230. Barnard, American Journal of Education, XXIV, pp. 179-184. 
Barnard, English Pedagogy, Second Series, pp. 177-324. Hazlitt, Schools, 
School Books and Schoolmasters, chap. xv. *01ipliant, The Educational 
Writings of Richard Mulcaster. Quick, Mulcaster's Positions (reprint 
of ed. of 1 561). *Quick, Educational Reformers, chap. viii. Watson, 
Foster, Richard Mulcaster and his Elementarie, in his Mulcaster and 
Ascham. Cyclopedia of Education : Mulcaster. 

9. Francis Bacon (1561-1626) was the most important of 
these, in his general views and in his general influence. He 
influenced education in 

a. Formulating a new purpose in education, that of 

affecting life immediately for the better. 

b. Introducing a new subject matter, that of the natural 

sciences. 

c. Introducing a new method of organization into text- 

books and of study into the schools, — the induc- 
tive method. 

Sources: Bacon, The Advancement of Learning. Novum Organum 
The New Atlantis (esp. the last few sections). 

References : Monroe, Text Book, pp. 468-478 : Brief Course, 235-238 
*Adamspn, Pioneers of Modern Education, chap. iii. Barnard, Ameri- 
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can Journal of Education^ V, pp. 663-681. Barnard, English Pedagogy j 
pp. 77-79. Barnard, German Teachers and Educators, pp. 273-290. 
Beard, The Reformation of the Sixteenth Century in its Relation to Modern 
Thought and Knowledge, chap. xi. Caird, University Addresses, pp. 124- 
156. Fowler, Bacon^s Novum Organum, pp. 1-145. *Laurie, History 
of Educational Opinion since the Renaissance, chap. x. Munroe, The 
EduccUional Ideal, chap. iii. Nichol, Francis Bacon, his Life and Philos- 
ophy, II, pt. 2, chaps, xxiii. Cyclopedia of Education: Bacon, Francis; 
Inductive Method. 

10. Wolfgang Ratke (1571-1635) was the first to attempt 
in a practical way to introduce the new ideas into the school- 
room. 

a. He claimed to be able to reform all subjects and to 

enormously abbreviate the time and labor required 
to master the languages. 

b. This he would do through general education method 

of inductive character. 

c. He would also introduce the study of natural phe- 

nomena. 

d. His eccentric character and visionary ideas caused his 

complete failure in a practical way, though his ideas 
bore fruit. 

References : Monroe, Text Book, pp. 478-480 : Brief Course, p. 238. 
Adamson, Pioneers of Modern Education, pp. 31-46. Barnard, Amer- 
ican Journal of Education, V, pp. 229-256. Barnard, The Progressives 
of the Seventeenth Century in American Journal of Education, VI, pp. 459- 
466. *Bamard, German Teachers and Educators, pp. 343-370- Brown- 
ing, O., Educational Theories, pp. 63-67. *Quick, Educational Reformers, 
chap. ix. Cyclopedia of Education: Ernest the Pious; Gotha, School 
Reform tn, 

11. John Amos Comenius (1592-1670) was the great educa- 
tional reformer representing the early scientific tendency. 
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a. He united the religious, the hiunanistic, and the 

realistic tendencies. 
h. He reduced the essential ideas of the realistic tendency 

to practical schoolroom bases. 

c. He wrote a series of texts for all grades of schpol- 

books, embodying these principles 'and applying 
them to the study of the Latin language. 

d. He wrote a general systematic treatise on education 

containing most of the principles of modem educa- 
tion, though in a crude form. 

e. He was a practical schoolman, and did much towards 

bettering the educational condition of his times. 

Sources: Comenius, Great Didactic (translated by Keatinge). The 
School of Infancy (trans, by W. S. Monroe). The Orbis Ficius (various 
£ng. editions). The Vestibulum and Janua linguarum (various editions). 

References : Monroe, Text Book, pp. 480-496 : Brief Course, pp. 238- 
248. Adamson, Pioneers of Modern Education, chaps, iii, iv, V, vi. Bar- 
nard 7(7A« Amos Comenius (Raumer), Barnard's Journal, V, pp. 257-298. 
Barnard, German Teachers and Educators, pp. 381-395. Browning, 
Oscar, Educational Theories, pp. 67-80. Butler, The Place of Comenius 
in the History of Education, in Proceedings of the National Educational 
Association, 1892, pp. 723-728. Compayr6, History of Pedagogy, pp. 
122-137. Davidson, History of Education, pp. 190-208. Hanus, The 
Permanent Influence of Comenius, in Educational Review, III, pp. 226- 
236, also in Educational Aims and Values, pp. 193-21 1. Kayser, Johann 
Amos Comenius; sein Leben und seine Werke, pp. 1-148. Keatinge, 
The Great Didactic, intro. *Laurie, John Amos Comenius, intro. and pts. 
Ill and IV. Laurie, Teachers' Guild Addresses, chap. vi. Laurie, The 
Place of Comenius in the History of Education, in Educational Review, III, 
pp. 211-233. Laurie, History of Educational Opinion from the Renais- 
sance, chap. ii. *Monroe, W. S., Comenius and the Beginnings of Educa- 
tional Reform, chaps, i-ix. Munroe, J. P., The Educational Ideal, chap, 
vi. *Quick, Essays on Educational Reformers, chap. x. Cyclopedia of 
Education: Comenius; Hartlib; Commonwealth and Education; Pan- 
sophism; Alsted; Keimer. 
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12. Sense Realism in the Schools. 

a.^ These views foimd their most general expression in 

the scientific academies. 
6. The miiversities responded slowly to these new ideas, 

first in Grermany, with foimding of Halle (1692) 

and Gottingen (1737). 

c. The real school in Germany (first in 1747) and the 

academies in England and America represented 
the first partial introduction of these ideas. 

d. Little impression was made on elementary education 

except through the introduction of texts which at- 
tempted to apply the inductive method. 

References : Monroe, Text Book, pp. 496-502 : Brief Course, pp. 248- 
253. Adamson, Pioneers of Modem Education, chaps, viii and x. Ency- 
doj^ia articles on Academies. *Heubaiun, Geschichte des Deutschen 
Bildungsivesens seU der MUte des ijten Jahrhundert, voL I. *Barnard, 
German Teachers and Educators, pp. 302-317. Cyclopedia of Education : 
Academy; Francke; Hecker; Realschule; Germany, Education in; Boyle; 
Chemistry; Physics; Gottingen, University of; HaUe, University of; Liebig, 



X. The Modem Disciplinary Conception of Education 

(I) Occasion for its Formation in the Seventeenth 
Century. 

1. The immediate social value of the narrow humanistic 
education was greatly lessened, if not destroyed, by the 

a. Growth of the vernacular literature. 

b. Use of French instead of Latin as language of inter- 

national commimication. 

c. By use of vernacular, in courts, church, universities, 

and schools. 

2. The perfection of method and of organization of the 
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narrow humanistic education furnished a strong reason for its 
continuation. 

3. The success of the best humanistic schools, especially 
of the Jesuits', was tmdoubted. 

4. The traditionalism of the school and the conservatism 
of schoolmen tended to preserve that which was successful and 
dominant. 

5. Hence a new theory to support the current practice, now 
without practical social justification. 

6. The current religious, philosophical, psychological, and 
even sociological view coincided with the theories imderlying 
the disciplinary conception. 

References : Monroe, Text Book, pp. 505-507 : Brief Course, pp. 254. 

(II) The Essentials of the Theory underlying the 
Disciplinary Conception. 

1. It is the process of learning rather than the thing learned 
that is of value in education. 

2. Certain particular intellectual activities or experiences 
produce a general power that is available in all future experi- 
ences, however dissimilar and remote. 

3. These two essential principles were reenforced by the 
general view of human nature : 

a. That it had to be worked over from without through 
difficult and distasteful experiences. 

b. By Locke's view of the importance of reflection (the 
perception of the intellect) as a source of knowledge. 

c. By the religious view concerning the depravity of 

human nature and the necessity of "breaking the 
will" as an essential part of education. 

d. By the general psychological and social view of the 

child as a miniature adult. 
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Sources : Locke, Thoughts on Education, Conduct of the Understanding. 
Malebranche, Concerning the Search after Truth, preface ; vol. i, bk. 2, 
chap, viii; vol. i, bk. 3, 2nd pt. ch. ix; vol. 2, bk. 6, ch. v. Hamilton, 
Discussions on Philosophy and Literature, pp. 257-345. Knox, The 
Liberal Education, Intro, and pp. 126-140. Whewell, Of a Liberal Educa- 
tion. Young. 

References : Monroe, Text Book, pp. 307-712 : Brief Course, pp. 255— 
259. Bain, Education as a Science, pp. 139-145. *Bennett, Formal Dis- 
cipline, Farrar, Essays on a Liberal Education, pp. 1 13-143, 181-204, 
Foiiill6e, Education from a National Standpoint, pp. 129-130. *Hinsdale,. 
The Dogma of Formal Discipline, Educational Review, VIII, p. 128. Mill,. 
Inaugural Address, pp. 15-16. O'Shea, Education as Adjustment pp. 
69-73- *Thomdike, Educational Psychology, chap. viii. *Wendell, Our 
National Superstition, North American Review, CLXXIX, p. 388. You- 
mans. Culture Demanded by Modern Life, chap. i. Cyclopedia of Educa- 
tion: Formal Discipline; Culture; Empiricism; Ability, General and 
Special; Liberal Education, 

(III) John Locke was one of the earliest and sanest repre- 
sentatives of this theory of education. 

1. He applied it to physical, social, and moral education as 
well as to the intellectual. 

2. His treatment of the disciplinary education of the intel- 
lect is f oimd in his Conduct of the Understanding, 

3. It is based largely upon the thought that imorganized 
experience furnishes us with sense perceptions, but that our 
more complex ideas come from reflection upon this material. 

4. Development of this power of reflection comes from a dis- 
cipline of this "perception of the intellect." 

Sources : Locke, Thoughts on Education; Conduct of the Understand- 
ing; Essay concerning Human Understanding, 

References : Monroe, Text Book, pp. 312-323 : Brief Course, pp. 261- 
266. Barnard, English Pedagogy, pp. 209-222, 223-342. Barnard, 
German Teachers and Educators, pp. 428-440. Barnard, Locke's Thoughts 
on Education in American Journal of Education, VI, pp. 210-220; XI, 
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pp. 460-484. *Bennett, Formal Discipline, Bourne, The Life of John 
Locke, vol. n, pp. 253-269. Browning, Introduction to Educational The- 
ories, chap. vii. Compayr6, History of Pedagogy, pp. 194-21 1. David- 
son, History of Education, pp. 200-209. Fowler, T., John Locke ("Eng- 
lish Men of Letters")* chaps, i-x. Fraser, Locke, pt. I. Gill, Systems of 
Education, pp. 19-38. *Laurie, Educational Opinion from the Renais- 
sance, chaps, xiii, xiv, xv. Leitch, James, Practical Educationalists and 
their Systems, pp. 1-51. Mark, History of Educational Theories in Eng- 
land. Munroe, Tlie Educational Ideal, pp. 95-123. Quick, Essays on 
Educational Reformers, chap. xiii. *Quick, Lockers Thoughts on Education, 
pp. 19-59. Thomdike, Educational Psychology, chap. viii. Cyclopedia 
of Education: Locke; Empiricism; Sense Perception, 

(IV) Disciplinary Education in the Schools. 

1. This theory is the most prominent influence in the con- 
trol of school work from the seventeenth century to the middle 
of the nineteenth. 

2. The universities of England and the colleges of America 
based their work on this theory. 

3. So also did the secondary schools — the Latin grammar 
schools, and to a certain extent the academies of England and 
America, and later even the high schools of the United States, 
and the German gjmMiasia and higher classical schools were 
so controlled. 

4. The dominance of the formal studies, especially grammar 
and arithmetic, in the elementary schools, was based on the 
same theory. 

References : Monroe, Text Book, pp. 523-530 : Brief Course, pp. 266- 
270. Arnold, T., Essay on Discipline of Public Schools, Arnold, T., 
Essays on Rugby School — Use of Classics in Miscellaneous Works, Car- 
lisle, Endowed Schools, Rides and Regulations, Collins, The Public Schools, 
pp. 91-95. Tarver, Observations of a Foster Parent, pp. 74-85. Russell, 
German Higher Schools, pp. 73-74, 161-171. Cyclopedia of Education: 
Formal Discipline; Liberal Education; Farrar; Faraday; Fawcett; 
Huxley; Godwin, Th. 
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XI. The Naturalistic Tendency in Education 

(I) The Enlightenment was the Movement of Thought 
IN the Early Eighteenth Century. Its characteristics 
were: 

1. A rationalistic interpretation of life and its interests. 

2. A cultivation of intellectual and literary interests. 

3. An extremely critical attitude towards current religious 
beliefs. 

4. A hostile attitude towards the absolutism of both political 
and ecclesiastical hierarchy. 

5. An aristocratic attitude towards all social problems. 

(II) The Naturalistic Movement, though often identi- 
fied with and included in the enlightenment, may be distin- 
guished from it in the following particulars : 

1. An interpretation of life in terms of feeling and emotion. 

2. A romantic tendency in literature. 

3. A tendency to the formation of a positive naturalistic 
religion. 

4. A revolutionary attitude towards institutions, church, 
state, and society, then quite arbitrary and repr&sive in char- 
acter. 

5. An extreme democratic movement in thought and later 
in action. 

References for (I) and (II) : (see also those under IV). Monroe, 
Text Book, pp. 533-547 : Brief Course, pp. 273-277. Brunetiere, History 
of French LOercUure, pp. 281-370. Erdmann, History of Philosophy, I. 
Falckenbeig, R., History of Modern Philosophy, pp. 241-245, chap. viii. 
Flint, History of the Philosophy of History in France, chaps, iii, iv. 
Francke, German Literature as determined by Social Forces, chaps, vi, 
vii, viii. Hegel, Philosophy of History, sec. Ill, chap. iu. Hillebrand, 
German Thought, Lectures II and III. Hoffding, H., History of Mod- 
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em Philosophy, bk. V. Hudson, Rousseau and Naturalism in Life and 
Thought. Levy-Bruhl, History 0} Modern Philosophy in France, chaps, 
v-x. Macdonald, F., Studies in the France of Voltaire and Rousseau, chaps, 
i, ii, vi, vii. Paulsen, Fr., The Evolution of the Educational Ideal in The 
Forum, XXIII, pp. 598-608, 672-685. Russell, German Higher Schools, 
pp. 61-75. Scherer, History of German Literature, vol. II, pp. 114-141. 
Schlosser, F. C, History of the Eighteenth Century, bk. I, chap, ii, sec. I, 
chap, iii, sec. V. Lowell, Eve of the French Revolution, chaps, xvi-xix. 
Hibben, Philosophy of the Enlightenment, chap. ii. Cyclopedia of Edu- 
cation: EnligJUenment; Locke; Diderot;, d^Alembert; Encyclopedists; 
Naturalistic Movement in Education; Chesterfield; Eighteenth-Century 
Education in England; Frederick the Great; Voltaire, 

(III) Jean Jacques Rousseau was the great influential 
representative of this movement. 

1. Aroimd his teachings crystallized the work of all the 
naturalists. 

2. He himself did not originate many of these ideals, but 
gave them a literary and emotional form which aroused the 
masses. 

3. His life and character are important in explaining the 
emotionalistic nature of his doctrines and writings. 

4. Hostility to his character and his exaggerated statement 
should not bliAd one to the truths or principles for which he 
stood. 

Sources : Rousseau, Confessions, 

References : Monroe, Text Book, pp. 547-550 : Brief Course, pp. 280- 
282. Jean Jacques Rousseau. Barnard, American Journal of Education, 
V, pp. 459-486. Barnard, German Teachers and Educators, pp. 459-463. 
Caird, Rousseau, in Essays on Literature and Philosophy, chap. i. Car- 
lyle, The Hero in Literature in Heroes and Hero-Worship, Craddock, 
Rousseau as Described by Himself and Others, Clarke, Jean Jacques 
Rousseau in Memorial and Biographical Sketches, pp. 343-381. ♦David- 
son, Rousseau and Education according to Nature, chaps, ii, iii, iv. 
♦Hudson, Rousseau and Naturalism in Life and Thought, pt. I. Mac- 
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donald, F., Studies in the France of Voltaire and Rousseau, chap. ii. 
♦Morley, John, Rousseau, I, chaps, ii, iii ; II, chaps, i, iii, vi, vii. Quick, 
Essays on Educational Reformers, chap. xiv. Cyclopedia of Education : 
Naturalistic Movement in Education; Rousseau, 

(IV) Rousseau's Doctrine of the Natural State 
implied : 

1. That the state of culture of primitive man or earliest 
civilization was far more conducive to the development of 
character than higher stages of civilization. 

a. Consequently, that institutions such as the absolute 

state, private property, the hierarchical church were 
harmful and deprived the individual of his liberty. 

b. That the sciences and arts (literature) were developed 

in these high civilized states to conceal this loss of 
liberty and departure from pristine virtue and 
morality. 

2. That the emotions were a safer guide to action than 
reason, and that instinctive or impulsive tendencies to action 
were far better and far truer than those modified by delib- 
eration. 

3. That a life in contact with natural forces and phenomena 
was far more satisfactory and far higher than one influenced 
and controlled by the conventions of society. 

Sources: Rousseau, A Dissertation on the Origin and Foundation of 
Inequality in Mankind, (Translated in any edition of Rousseau's works.) 
Rousseau, A Dissertation on the Effects of Cultivating the Arts and Sciences, 
Rousseau, The Social Contract, chap. i. 

References : Monroe, Text Book, pp. 550-557 : Brief Course, pp. 282- 
284. Bosanquet, Philosophical Theory of the State, pp. 79-88. *David- 
son, Rousseau, pt. I. ""Hudson, Rousseau and Naturalism in Life and 
Thought, chap. vi. I^evy-Bruhl, History of Modern Philosophy in France, 
chap. viii. *Macdonald, Studies in the France of Voltaire and Rousseau, 
*Morley, Rousseau, I, chap. v. *Payne, Rousseau's Emile, intro. 
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(V) Rousseau's Educational Doctrines were the direct 
outgrowth of his doctrine of the natural state. He held : 

1. That education should be negative, that education should 
be a natural growth, and that artificial educative efforts of man 
should not seek to repress this natural growth for the sake of 
conformity to traditional ways of thinking and doing. 

2. That the natural interests of the child should control the 
educative process, and that the old disciplinary idea of the 
value of effort on disagreeable and difficult tasks was erroneous. 

3. That education as a natural development was a vital 
process, lasting in some sense throughout life and indepen4ent 
of the school, though often hampered by it. 

4. Consequently, that the entire educational process should 
be simplified by removal of much of the paraphernalia of the 
school. 

5. That the child was the positive factor in this process and 
the teacher only a guide or assistant. 

6. He thus lays the fotmdation for the nineteenth-century 
educational development. 

Sources: Rousseau, Emile, Rousseau, Letters. Salzmann, Conrad 
Kiefer. 

References : Monroe, Text Book, pp. 553-575 : Brief Course, pp. 284- 
291. Barnard, German Teachers and Educators, pp. 463-484. Barnard, 
American Journal of Education, V, pp. 463-484. Browning, Introduction 
to Educational Theories, Compa)rr6, History of Pedagogy, chap. xiii. 
Compayr6, Rousseau et VEducation de la Nature, chaps, ii-iv. David- 
son, Rousseau, chaps, v-x. Goldsmith, Essay on Education, in Barnard, 
American Journal of Education, XIII, pp. 347-353. *Hudson, Rousseau 
and Naturalism in Life and Thought, chap. ix. Lang, O. L., Rousseau and 
his Amite (New York, 1893). *Morley, J., Rousseau, II, chap. iv. *Mun- 
roe, The Educational Ideal, chap. vii. '''Pa3me, Rousseau's Emile, Intro. 
Payne, Education according to Nature in Proceedings of the National Edu- 
cational Association, 1895, pp. 1 14-125. Quick, Educational Reformers, 
chap. ziv. Wier, S., A Key to Rousseau's Emile, in Educational Review, 
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V, pp. 278-290. Cyclopedia of Education: Rousseau; Prance^ Educa- 
tion in, 

(VI) Educational Influence of Rousseau. 

1. Was first on social action and reorganization at large. 

2. On the new educational thought, as seen in Kant, Pesta- 
lozzi, Richter, Froebel. 

3. The immediate practical influence in France was slight 
because of the Revolution and the Napoleonic reaction. 

References : Monroe, Text Book, pp. 572-579 : Brief Course, pp. 291- 
301. Arnold, M., Popular Education in Prance, chap. iv. Azarias, Es- 
says Educational, pp. 245-260. Barnard, American Journal of Education, 
XX, pp. 228-229. Barnard, German Teachers and Educators, pp. 457- 
491. *Compayr6, History of Pedagogy, chaps, xiv-xvii. Davidson, 
*Rousseau, chap. xi. Payne, Lectures on ike History of Education, pp. 
89-91. Quick, Educational Reformers, chap. xv. Schlosser, History 
of the Eighteenth Century, vol. II, chap. ii. Cyclopedia of Education: 
Rousseau; Edgeworth, Richard L.; Edgeworth, Maria; Day, Thomas, 

4. In Germany the concrete realization of his educational 
ideas was attempted. 

a. Basedow in the Philanthropinist schools made such 
attempts. 

6. Salzmann, Campe, etc., influenced school work 
through their educational writings and their lit- 
erature for the yoimg. 

Sources: Basedow, Methodenbuch, Elementary Work, etc. Campe, 
Theorophon. Salzmann, Conrad Kiefer. 

References : Monroe, Text Book, pp. 575-583 : Brief Course, pp. 297- 
300. Barnard, American Journal of Education, V, pp. 487-520. Bar- 
nard, German Teachers and Educators, pp. 487-520. Lang, Basedow's 
Life and Educational Reform Work, Pa3me, Lectures on the History of 
Education, Works, II, pp. 91-96. Quick, Educational Reformers, chap. 
XV. Cyclopedia of Education: Basedow; Campe; Kant; Pestalozzi; 
Salzmann; Literature, Children's; Philanthropinism; Prance, Education in. 



The Psychological Tendency in Edtication 6i 

XII. The Psychological Tendency in Education 

(I) The Most Important Principles of the Psycho- 
logical Tendency are as follows : 

1. Education is a development, an organic growth. 

2. This development may be hindered or assisted by the 
methods in which the natural tendencies to action are treated. 

3. Education is therefore not an artificial process — one con- 
trolled by externals, by which we come into possession of forms 
of language, conduct, etc. This old type of education is to 
be destroyed. 

4. All school work should be based upon instruction, and 
should start from the interests and activities of the child. 

5. Principles controlling education are to be drawn from a 
knowledge of the nature and development of the child's mind. 

6. There developed a much more accurate and detailed 
knowledge of the nature and development of the mind, which 
gradually contributed to a method of instruction. 

7. There resulted a much greater attention to and emphasis 
upon method in education. 

8. As a consequence, elementary education received an atten- 
tion hitherto imknown, and much of the modern theory of edu- 
cation was formulated from experience in this field alone. 

References : Monroe, Text Book, pp. 587-594 : Brief Course, pp. 303- 
307. Davidson, History of Education, pp. 220-230. Hall, Pedagogical 
Reformers, in Pedagogical Seminary, I, pp. 1-12. Quick, Educational 
Reformers, pp. 522-526. Cyclopedia of Education: Psychological Ten- 
dency in Education, 

(n) The Broader Philosophical Aspect of the Psy- 
chological Movement by German Philosophers, notably 
Kant and Fichte. 
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References : Monroe, Text Book, pp. 594-597 : Brief Course, pp. 306. 
Adamson, FicfUe, pp. 84-92. Barnard, German Teachers and Educators, 
chap. vi. Browning, Educational Theories, pp. 186-195. *Buchner, 
Educational Theory of Immanuel Kant, *Churton, Kant on Education. 
Compayre, History of Pedagogy, chap. xiv. *Davidson, History of Edu- 
cation, pp. 220-229. Duproix, Paul, Kant et Fichte et la ProUhme de 
V Education, pt. 2. Francke, History of German Literature, pp. 434-444. 
De Guimps, Pestalozzi; His Aim and Work, pp. 161-166. Mdntyre, 
Kant's Theory of Education, EduccUional Review, xvi, pp. 3 13-327. Rosen- 
kranz, Philosophy of Education, Smith, Fichte's Popular Works, I, pp. 
128-130. Cyclopedia of Education : Fichte; Kant; Rosenkranz, 

(III) Pestalozzi was the Great Practical Reformer 
around whose work centered the efforts for introducing these 
new ideas into school work. 

1. Pestalozzi's life experiences reveal the growth of his 
educational principles as well as their introduction into practice 
through a host of co-workers and followers. 

References : Monroe, Text Book, pp. 597-604 : Brief Course, pp. 309- 
312. Barnard, Pestalozzi and Pestalozzianism, pp. 41-115. Barnard, 
American Journal of Education, IV, pp. 65-115, 343-358; VII, pp. 703- 
720. Bradley, Pestalozzi, the Teacher of Children, in Education, XI, 
PP- 352-359, 423-429. Browning, Educational Theories, pp. 170-180. 
*Krusi, H., Pestalozzi, His Life, Work, and Influence, pp. 13-60. Com- 
payr6, History of Pedagogy, pp. 417-427, 433-438. De Guimps, Pesta- 
lozzi, His Aim and Works, chaps, i-xvii. HaUmann, W. M., History of 
Pedagogy, Lect. IX. Hamilton, C. J., Henri Pestalozzi in Educational 
Review, III, pp. 173-184. Pinloche, Pestalozzi and the Foundation of the 
Modem Elementary School, pt. I. Munroe, Educational Ideal, pp. 179- 
187. Cyclopedia of Education : Pestalozzi. 

2. Pestalozzi's theories related to every aspect of education. 

a. As to purpose, education was to become the chief 

means to social reform and betterment. 

b. This was to be accomplished through tmiversal edu- 

cation. 
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c. The new meaning of education made this education of 

the masses possible, for it was to be but the "natural 
development of inherent powers or capacities." 

d. Educational means became revolutionized by this 

new meaning, for 
(i) The immediate environment or immediate ex- 
perience furnished the subject matter of 
geography, arithmetic, and other subjects. 

(2) The ordinary vocations gave an opportunity for 

instruction. 

(3) The home became the primary and most impor- 

tant educational instruction. 

e. These new means as well as the new meaning called 

for an entirely new method ; the method of object 
teaching based upon a training of the sense per- 
ceptions for the purpose of forming clear ideas. 

SouKCES : Pestalozzi, Leonard and Gertrude (various editions). How 
Gertrude teaches her Children, Letters on Early Education, Evening 
Hours with a Hermit. (This with extended selections from other works 
in Barnard, Pestalozzi and Pestalozzianism) 

References : Monroe, Text Book, pp. 608-620 : Brief Course, pp. 312- 
318. Barnard, American Journal of Education, V, pp. 351-353, 355- 
358; XXXI, pp. 49-^8; IV, pp. 65-126. Barnard, Pestalozzi and Pes- 
talozzianism. Browning, O., Educational Theories, pp. 180-185. Com- 
payr6. History of Pedagogy, pp. 428-455. *De Guimps, Pestalozzi, his 
Aim and Work, chaps, vi, vii, xii, xxi, etc. Hailmann, History of Peda- 
gogy, Lect. X. *Krusi, The General Means of Education, in American 
Journal of Education, V, pp. 187-197. *Krusi, Pestalozzi, His Life, Work, 
and Influence, pp. 151-168. Munroe, The Educational Ideal, pp. 182- 
194. Payne, Jos., Lectures on the History of Education, Works, II, pp. 
97-114. *Pinloche, Pestalozzi and the Modern Elementary School, pp. 
125-255. *Quick, Educational Reformers, pp. 354-383. Cyclopedia of 
Education: Pestalozzi; Anschauung; Sense Perception; Object-Teach^ 
ing; Object Lessons, 
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(IV) Herbart. The most philosophical of these educa- 
tional psychologists, and the only one who worked out a sys- 
tem of psychology as a basis of his educational theories. 

Sources : Herbart, Outlines of Pedagogical Doctrine (by Lange and De- 
Ganno) . A p plications of Psychology to the Science of Education (Mulliner) . 
Herbart, Text Book in Psychology (translated by Smith). Herbart, 
A,B,C. of Sense-Perception, etc. (by Eckoff). Herbart, Science of Edu- 
cation (by Felkin). 

1 . His life was that of a German university professor, though 
his theories grew out of previous tutorial experiences as well as 
of observation and reflection. 

References : Monroe, Text Book, pp. 624-625 : Brief Course, p. 320. 
Bartholomai, Herbart's Pddagogische Schriften, I, pp. 3-109. *DeGanno, 
Herbart and the Herbartians, pt. I, chap. ii. *Felkin, Herbart's Science 
of Education, pp. 1-24. *Van Liew, Life of Herbart. Cyclopedia of 
Education: Herbart. 

2. Herbart's important contribution to education consists 
a. In the foundation of a psychology, the product at 

once of experimentation and introspection, which 
he applied to the process of teaching. While most 
of his theories have had to be revised and some 
rejected, he at least began the tendency which has 
contributed so much to education. 

References : Monroe, Text Book, pp. 625-628 : Brief Course, pp. 320- 
322. *Adams, Herbartian Psychology as applied to Education, chap. iii. 
*Cole, Herbart and Froebel, a Synthesis. DeGarmo, Herbart and the 
Herbartians. Encydopaedia Britannica, art. Herbart. *Felkin, Intro- 
duction to Herbart^s Science and Practice of Education, chap. i. Felkin, 
Herbarfs Science of Education, pp. 24-44. Herbart, Text Book in Psy- 
chology. Herbart, Application of Psychology to the Science of Education. 
Lange, Apperception. Lange and DeGarmo, Herbarfs Outlines of Edu- 
cational Doctrine, pp. 15-29. *Ufer, Introduction to the Pedagogy of 



The Psychological Tendency in Edticaiion 65 

Herbart, Cydopedia of Education: Psychological Tendency in Educa- 
tion; Apperception; Experimental Schools, 

ft. In differentiation between instruction and education 
and making dear tiie aim of tiie two. 
(i) The aim in education is foimd in the five great 

elements which enter into character. 
(2) The aim of instruction is to make ideas influence 
or determine conduct. 

Refesences : Monroe, Text Book, pp. 628-635 : Brief Course, pp. 322- 
326. *DeGarmo, Herbart and the Herbartians, pt. I, chap, iv, vii. *Fel- 
kin, Introduction to Herbarfs Science and Practice of Education, chaps, ii, 
iv. *Lange and DeGarmo, Apperception, pp. 7-15; pt. II, Sec. 2, 3. 
Cydopedia of Education : Education and Instruction; Education; Char- 
acter; Course of Study, Theory of, 

c. The doctrine of interest was elaborated to indicate 

how instruction could be made educative; by 
having it grow out of previous experience and lead 
into future activity. 

References: Momoe, Text Book, pp. 632-63$' Brief Course, pp, 32$, 
*Adams, Herbartian Psychology as applied to Education, chap. x. *De- 
Garmo, Herbart and the Herbartians, pt. I, chap. v. *Lange and 
DeGarmo, Apperception, pt. II, Sec. 2. *Ufer, Introduction to Peda- 
gogy of Herbart. Cydopedia of Education : Interest; Course of Study, 
Theory of, 

d. The correlation of studies follows as a necessity, since 

they represent life and must follow the same imity 
within themselves and with the child. 

References : Monroe, Text Book, pp. 635-636 : Brief Course, pp. 326. 
Ames, An Imperfect Correlation, in Educational Review, X, p. 182. Dar- 
roch, Herbart and the Herbartian Theory of Education, Lect. V. ''De- 
Garmo, Codrdination of Studies, in Educational Review, IV, pp. 422-437 ; 
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V, pp. 451-466; IX, pp. 464-471; X, pp. 364-383; XI, pp. 313-322, 
and pp. 323-334. *DeGanno, Herbart and the HerbartianSy pts. II, III. 
Harris, Psychologic Foundations of Education^ chap, xxxvi. *Herhart 
Society Year BookSy vok. 1, 11. Lange and DeGarmo, Herbart*s Outlines 
of Educational Doctriney pars. 65, 219. McMuny, F. M., Concentration, 
in Educational RevieWy IX, p. 27. *McMiirry, C, General Method, chap, 
iv. Parker, Talks on Pedagogics y an Outline of the Theory of Concentration. 
Rein, Outlines of Pedagogics y pp. 101-116. * Report of the Committee of 
Fifteen on Elementary Education. Ufer, Introduction to the Pedagogy of 
Herbart y pp. 67-81. Cyclopedia of Education: Correlation; Concentra- 
tion; Course of Study y Theory of; Culture Epochs. 

e. A general method of instruction was first formulated 
by Herbart on a psychological basis. With him 
the teaching process is clearly determined by the 
mind process. 

References : Monroe, Text Booky pp. 636-639. *DeGarmo, Herbart 
and the HerbartianSy pt. I, chap. 6. *Felkin, Introduction to Herbart's 
Science and Practice of Educaliony chap. iii. *Herbart Year Booky I, II. 
*Lange, Apperception. Lange, Outline of HerbarVs Pedagogics, pt. II. 
*McMurry, General Method. Ufer, Introduction to Pedagogy of Her- 
bart. Cyclopedia of Education: Method, General; Apperception; Ap- 
plication; Teaching, Principles of. 

(V) The Froebelian Movement. Froebel first applied 
the revolutionary philosophical and scientific ideas of the 
nineteenth century, especially the theory of evolution, to edu- 
cation. While his writings are mystical and imscientific in 
character and difficult of interpretation, they have been sug- 
gestive of most of the fruitful ideas in present educational 
thought. 

Sources : Froebel's Works (in English), Songs and Music of Froebel' s 
Mother Play (Blow). Autobiography (Michaelis and Moore). Edu- 
cation of Man (Hailmann). Education by Development (Jarvis). Letters 
(Heinemann). Letters on the Kindergarten (Poesche). Mother Songs, 
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Games y and Stories (F. and E. Lord). Mottoes and Commentaries of the 
Mother Play (Eliot). Pedagogics of the Kindergarten^ 3 vols. (Jarvis). 

1. FroebePs life was that of a teacher who worked out and 
tested his great ideas through practical experience. 

References : Monroe, Text Book, pp. 642-646 : Brief Course, pp. 33a- 
332. * Autobiography (Michaelis and Moore). Blake, Life ofFroehd (in 
Wiebe: Quarter Century Edition of the Paradise of Childhood). Franks, 
The Kindergarten System, its Origin and Development as Seen in the Life 
of Fr, Froebel. Ejiege, Friedrich Froebel, a Biographical Sketch. Letters 
(Heinemann and Poesche). *Marenholtz-Bulow, Reminiscences of 
Friedrich Froebel. *Quick, Essays on Educational Reformers, pp. 384-413. 
Page, Froebel, the Man and his Work. *Payne, Froebel and the Kindergar- 
ten System. Shirreff , Short Sketch of the Life of Friedrich Froebel. Snider, 
The Life of Froebel. 

2. Froebel's Educational Doctrines are best studied in his 
own writings, and relate to every phase of the educational 
problem. In outline they are as follows : 

a. The law imity is the fundamental law of education. 
Unity in the mental and the social life of the child, 
imity in the teaching process, imity in the sub- 
ject matter, unity in the outcome of teaching with 
life. 

6. Development is the process of education. It is a 
growth of vital forces through evolution, not a 
mechanical memorization of information or knowl- 
edge or an imitation of external forms. 

c. This development results from spontaneous activity 
of the whole organism or being. Thus self-activity 
becomes the method of the process. 

References : *Froebel, Education of Man. Pedagogics of the Kinder- 
garten. Education by Development. Blow, Letters to a Mother on the 
Philosophy of Froebel. *Bowen, Froebel and Education by Self-Activity. 
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*Cole, Herhart and Froehd, a Synthesis. Hailmann, From Pestalozzi to 
Froebel, Proceedings of National Educational Association, 1880, pp. 128- 
137. *Hughes, FroeheTs Educational Laws for All Teachers. Kraus- 
Boelte, Aim of the Kindergarten System. *MacVannel, Educational 
Theories of Herhart and Froebel. Marenholtz-BUlow, The Child and Child- 
Nature, The Child, its Nature and Relations. Poullson, Love and Law in 
Child Training. Snell, Geometrical Instruction through Hand and Eye. 
Snider, FroebeTs Mother Play Songs, a Commentary. Snider, Psychology 
of Froebel*s Play-Gifts. Weaver, Paper and Scissors in the Schoolroom. 
Wiggin and Smith, The Republic of Childhood. White, Educational Ideas 
of Froebel. Cyclopedia of Education: Froebel; Kindergarten; Nursery 
Rhymes. 

3. The Kindergarten was the practical concrete expression 
of FroebePs principles, although the first kindergarten was not 
established until twelve years after the publication of his 
systematic work on educational theory. All of Froebel's 
activities and writings, subsequent to 1837, were devoted to 
the elaboration of the kindergarten idea. 

References : Monroe, Text Book, pp. 665-667 : Brief Course, pp. 341- 
342. *Froebel, Pedagogics of the Kindergarten. Education by Develop- 
ment. Allen, Kindergarten Progress in New York. Bailey, Hints on in- 
troducing the Kindergarten System into English Infant Schools. Barnard, 
Kindergarten and Child Culture. Barnard, Papers on FroebeTs Kinder- 
garten. *Blow, Kindergarten Education. Boone, Education in the 
United States. Brooks, Studies from the Kindergarten. Carpenter, 
Mother's and Kinder gartner's Friend. Dongi, The Kindergarten. Goldam- 
mer. The Kindergarten. Green, History in the Kindergarten. Gregory, 
Practical Suggestions for Kinder gartners. Hailmann, Four Lectures on 
Early Child-Culture, Kindergarten Culture in the Family and Kindergarten, 
Law of Childhood. Hanschmann, The Kindergarten System. Harris, 
Early History of the Kindergarten in St. Louis. Harrison, Study of Child- 
Nature from the Kindergarten Standpoint. Heerwart, Kindergarten in 
Relation to the Various Industrial Products of a Country. Hoffman, 
Kindergarten Toys and How to Use Them. *Hughes, The Kindergarten, 
its Place and Purpose. *Kraus-Boeite and Kraus, Kindergarten Guide. 
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London Froebel Society, Essays in the Kindergarten, *Mackenzie, Prin- 
ciples and Practice of Kindergarten. Mann & Peabody, Moral CtUture 
of Infancy. Mann & Peabody, Kindergarten Guide, Kindergarten Maga- 
zine. Mill, Kindergarten Educational Employment. Mortimer, Prac- 
tical Kindergarten Lessons. New York Kindergarten Association, An- 
nual Reports. Page, The Kindergarten and the School. Payne, Visit to 
German Schools. Peabody, Education in the Home, the Kindergarten, and 
the Primary School; Lectures in the Training Schools for Kinder gartners. 
Pollock, National Kindergarten Manual. Riggs, The Kindergarten. 
Riggs and Smith, The Republic of Childhood. Robinson, Kindergarten 
Practice for the Use of Teachers. Ronge, Practical Guide to the English 
Kindergarten. Schaeffer, Cycle of Work in the Kindergarten and Primary 
School. Shirreff, Essays and Lectures on the Kindergarten; Home Edu- 
cation in Relation to the Kindergarten; Kindergarten at Home; The Kin^ 
dergarten in Relation to Family Life; London Froebel Society's Essays. 
Smith, The Kindergarten in a Nutshell. Sodety'^for Ethical Culture, Re- 
ports of the Director and Principal of the Free Kindergarten, New York. 
Steele, Kindergarten Handbook for English Teachers. Stephens, Kinder- 
garten Education. Stockham and Kellog, Mother's Portfolio. Struthers, 
Report on Sloyd and Kindergarten Occupations in the Elementary School. 
Cyclopedia of Education : Froebel; Kindergarten; Infant Schools; Play; 
Social Education; Self-Activity. 

4. Froebel's practical influence was not confined to the kin- 
dergarten, but his ideas influenced all phases of elementary 
education, and are identical with the ideas now working to 
revolutionize all stages of education, higher as well as lower. 

a. The school becomes an institution where the child 
discovers his own individuality, reveals and works 
out his own personality, and develops his power of 
initiative and execution. 

6. Play and other spontaneous activities become im- 
portant means to those ends. 

c. Handwork and mechanical and even industrial pro- 
cesses may be used effectively to similar ends. 
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d. Nature study becomes important as a source of in- 

terest and experiences, and for the symbolic signi- 
ficance natural phenomena and processes possess. 

e. The influence of FroebeFs theories in these respects is 

becoming more and more pronoimced in American 
schools. 

References : Monroe, Text Book, pp. 65^-665, 671-673 : Brief Course, 
pp. 338-341, 346-348. *Cole, Herbart and Froehd. Hailmann, Primary 
Methods, Harris, Kindergarten Methods contrasted with the Methods of the 
American Primary School. *Hopkins, Spirit of the New Education, pp. 
262-282. Klemm and Hughes, Progress of Education in the Nineteenth 
Century, chaps, i, rvi, xvii, xviii. MacVannd, The Philosophy of Froebel. 
Manning, What Froebel Did for Young Children (London International 
Health Exhibition, V, 13). Meiklejohn, The New Education. Munroey 
The Educational Ideal, pp. 200-206. Riggs, Children's Rights. Sewall, 
The Kindergarten in the Education of the Citizen, The Kindergarten and 
the School, by four active workers. The Kindergarten engrafted on the 
American Public School System. Wiggin and Smith, The Republic of 
Childhood, Cyclopedia of Education: Social Education; Handwork, 
Educational Value of; Play; Self -Activity ; Nature Study. 

(VI) Influence of the Psychological Tendency on 
Schools. 

I. Of Pestalozzianism. Was primarily in the Teutonic 
countries where it formed the basis of educational reform of 
the early nineteenth century. England was afifected through 
the infant school movement, America through this and later 
through the Horace Mann and the Oswego movements. 

References : Monroe, Text Book, pp. 621-622, 667-670 : Brief Course, 
342-345. Bamard, Schools before Pestalozzi, American Journal of Educa- 
tion, V, pp. 343-345. Bamard, Pestalozzi and Pestalozzianism, Bar- 
nard, German Teachers and Educators, pp. 575-586 ; American Journal W 
Education, IV, pp. 343-358. *Davidson, T., History of Education, pjp. 
229-235. Hailmann, From Pestalozzi to Froebel, in Proceedings of t|ne 
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National Educational Association, 1880, pp. 128-137. Hall, G. S., Edu- 
cational Reforms y in Pedagogical Seminary, I, pp. 1-12. Hams, W. T., 
Herbart and Pestalozzi compared, in Educational Review, V, pp. 417- 
423. Kriisi, H. (Jr.), Pestalozzi, His Life, Work, and Influence, pp. 
202-248. *Klenim and Hughes, Progress of Education, chaps, i, xvi, xvii, 
xviii. Monroe, W. S., Joseph Neef and Pestalozzianism in America, in 
Education, XIV, pp. 449-461. *Monroe, Pestalozzianism in America. 
*Sheldon, The Oswego Movement, Cyclopedia of Education: Infant 
Schools; Greaves; Alcott, A, B,; Madure, Wm.; Neef, J.; Kriisi, H.; 
Oswego Movement; Sheldon, E. A.; Sheldon, Mary B.; New Harmony 
Movement; Griscom, /.; Oiven, Robert; Buchanan, J.; Wilderspin, S.; 
Woodbridge, W. C. 

2. Of Herbartianism — was exerted chiefly in Germany, 
but since 1890 has been quite influential in the United States. 
Its influence is confined almost wholly to the process of in- 
struction. 

References : Monroe, Text Book, pp. 670-671 : Brief Course, p. 345. 
*DeGarmo, Herbart and the Herbartians, pt. H, chaps, ii, v, viii, ix. Rege- 
ner, Skizzenzur Geschichte der Padagogik, pp. 209-215. *Year Book of 
the Herbart Club, 1892. 

3. Of Froebelianism — has been more marked in the United 
States than elsewhere. Here it has fimdamentally influenced 
both theory and practice, especially in the elementary school 
work. But these influences of Froebelianism coincide with 
other influences which have affected profoundly every phase 
of educational work and thought. 

References : Monroe, Text Book, pp. 659-667, 671-673 : Brief Course, 
p. 346. *Klenim and Hughes, Progress of Education. Cyclopedia of 
Education: Harris, W. T.; Kindergarten. 

XIII. The Modem Scientific Tendency in Education 

(I) General Characteristics of the Modern Scientific 
Tendency in Education are : 
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1. An opposition tx) the prevailing disciplinary view that the 
method rather than the content of studies is of educational 
value. 

2. An emphasis upon the supreme importance of knowledge 
of natural phenomena as a means to individual welfare and 
to social progress. 

3. Consequently, an attention to curriculum rather than 
method as the important subject in education. 

4. An argimaent with the general view held by the psy- 
chological educational reformers, concerning method, especially 
in regard to object teaching. 

5. This influence was exerted through, and these ideas were 
expressed in, the writings on education of various scientists 
such as Spencer and Huxley. 

References : Monroe, Text Book, pp. 677-679, 684-692 : Brief Course, 
PP- 35o~3Si> 354-360. Bessey, Science and Culture. Cliflford, Lectures 
and Essays. Combe, Education^ pp. 23-201. Eliot, Educational Reforniy 
chaps, i-ii, v-x, xviii. *Eliot, The New Education, in Atlantic Monthly, 
XXni, 1869. *Eliot, Future of Medicine, in Science, XXIV, p. 449. 
*Huxley, Science and Education, Galloway, Education, Scientific and 
Technical, Mill, J. S., Inaugural Address, Pearson, Grammar of Science, 
esp. chap. i. *Spencer, Education, Spencer, Essays, Scientific, Political, 
and Speculative, *Yoiimans, Culture demanded by Modern Life, articles 
by Youmans, Tyndall, Huxley, Whewell, Spencer, etc. Also articles on 
Scientific Education, in periodicals ; see Poole's Index. Cyclopedia of 
Education: Science and Education; Culture; Liberal Education; Realism 
and Education; Huxley; Farrar; Faraday; Fawcett; Spencer; TyndaU; 
Whewell, 

(II) Science and the Scientipic Method m Education. 
The chief arguments for the introduction of the material of 
the natural science and of scientific method in education are 
based upon the demands of modem life and the elements enter- 
ing into modem culture. 
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References : Monroe, Text Book, pp. 679-684 : Brief Course , pp. 351- 
354. Bessey, Science and Culture, Eliot, Educational Reform, i, 2, 5, 
10. *Eliot, The New Education, Atlantic Monthly, XXIII, i, 8. 
*Eliot, The New Definition of the Cultivated Man, Proceedings of 
the National Educational Association, 1893, p. 46. *Eliot, The 
Future of Medicine, Science, XXIV, p. 449. Huxley, Science and Educa- 
tion, "The Liberal Education." Mill, Inaugural Address, *Pearson, 
Grammar of Science, chap. i. Spencer, Education, chap. i. *Youmans, 
The Culture demanded by Modern Life (other articles in the same volume 
by Tyndall, Huxley, Spencer, Whewell, etc.). Cyclopedia of Education : 
Culture; Education; Course of Study, Theory of . 

(III) Science m the School Curriculum as in Method. 
The natural sciences developed rapidly during the latter eight- 
eenth and nineteenth century, and their content was system- 
atized. Thus there was both a teaching basis and a demand 
for the inclusion of science in the school curriculum and for 
the placing of method on a more scientific basis. 

References : Beckman, History of Inventions, Brewster, Martyrs of 
Science, Buckley, A Short History of Natural Science, Encyclopedia 
Britannica, articles "Astronomy," "Botany," "Physics," etc. Fiske, A 
Century of Science, pp. 1-38. Rice, Twenty-five Years of Scientific Prog- 
ress, pp. 1-55. *Smith, History of Science in the Nineteenth Century. 
♦Whewell, History of the Inductive Sciences, *Williams, Story of Nine- 
teenth Century Science, Also "Science" in periodicals; see Poole's 
Index. Cyclopedia of Education: Astronomy; Botany; Chemistry; 
Physics, etc. ; Science and Education; Natural Science in Public Schools, 

(IV) Sciences IN THE Schools. 

I. In the tmiversities, the natural sciences received some 
formal treatment during the seventeenth and eighteenth cen- 
turies ; but instruction by scientific method was a development 
of the nineteenth century, and the use of methods of investi- 
gation and experiments by the student were for the most part 
subsequent to 1850. 
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2. This broader scientific work of a pioneer character was 
done for the most part by scientific writers during the sixteenth, 
seventeenth, and eighteenth centuries. 

3. Secondary schools, giving instruction in science, appeared 
with the real-schools in Teutonic countries and the academies 
of England and the United States in the latter eighteenth and 
first half of the nineteenth century. 

4. In the elementary schools, the phenomena of nature 
became an object of study with Rousseau, Pestalozzi, and 
Froebel influence, especially with the object teaching of Pesta- 
lozzi. Geography was very generally introduced in the early 
part of the nineteenth century and physiology by the middle 
of the century. Nature study is of comparatively recent in- 
troduction. 

References : Monroe, Text Book, pp. 392-702 : Brief Course, pp. 360- 
367. American Institute of Instruction Lectures, 1856. *Brewster, Scien- 
tific Education in our Schools. Boone, History of Education in the United 
States, Carpenter, Science Teaching. Chamberlain, Ethical Functions of 
Scientific Study. Combe, Education, pp. 201-261. Dexter, History of 
Education in the United States. Dryer, Science in Secondary Schools, pp. 
197-221. Farrar, Essays on a Liberal Education, pp. 241-291. Gill, 
Science in Secondary Schools. *Lloyd and Bigdow, The Teaching of 
Biology. Hughes, The Making of a Citizen. Popular Science MonMy, 
II, 97 ; IV, 480 ; V, 170, etc. ; see Poole's Index. Pritchett, Service of 
Science to the University. *Roberts, Education in the Nineteenth Century, 
pp. 1 21-139. *Yo\mians, Culture demanded by Modern Life. 

(V) Scientific Method and Education. 

1. The introduction of the natural sciences demanded are 
entirely diflFerent methods of teaching from the traditional ones. 

2. These have had to be worked out slowly as the result of 
experimentation, and have not as yet reached the perfection of 
the methods of the more formal and traditional subjects. 

3. These new practices have reacted upon the methods of 



The Sociological Tendency in Education 75 

the traditional subjects, inducing an effort to put all teaching 
method upon a more scientific basis instead of an empirical one. 

References : Monroe, Teo;^ Book, p. 702 : Briefer Course, chap. xu. 
•Armstrong, The Teaching of Scientific Method, Armstrong, The Teach- 
ing of Natural Science, Bourne, The Teaching of Natural Science y in Essays 
on Secondary Education, pp. 126-148. Craner, The Method of Danuin, 
a Study in Scientific Method. *Coiilter, The Mission of Science in Educa- 
tion, Science, II, pp. 12-281. Fitch, Lectures on Teaching, chap. xiv. 
Henf rey. On Education, Claims of Modern Science in the Culture demanded 
by Modern Life. Huxley, Method and Results, pp. 42-129. Jevons, The 
Principles of Science. Jordon, Nature Study and Moral Culture, Pro- 
ceedings of the National Educational Association, 1896, p. 130. Lloyd 
and Bigelow, The Teaching of Biology, esp. chap. vi. *Norton, Social 
Service of Science, Science, II, pp. 13, 644. *Pearson, Grammar of Science, 
esp. chap. i. *Sedgwick, Educational Value of the Method of Science, Edu- 
cational Review, V, p. 243. 

XrV. The Sociological Tendency in Education 

(I) The General Characteristics of the Sociological 
Tendency in Education are : — 

1. The emphasis upon education as asocial process, that is 
as the process by which society is perpetuated and developed. 

2. Education is then conceived as the process of preparing 
the individual for successful participation in economic, politi- 
cal, and social actions. 

3. Consequently there is a very great emphasis upon the 
importance of subject matter and upon training that will fit 
adequately for the duties of life. 

4. As a result the traditional subjects of study are being 
reorganized, and many new ones have been and are being 
introduced. 

5. These new subjects deal chiefly with social phenomena 
or industrial or economic processes. 
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6. The development of systems of schools supported by the 
state, designed for all classes of society and including all grades 
of schools, has been the outgrowth of this social conception of 
education. 

References: Monroe, TexiBooky pp. 706-711: Brief Course^ pp. 
369-372. Cyclopedia of Education: Sociological Conception of Educd- 
Hon; Sociology, Educational; Stale and Education; State and the Child; 
State and Community Requirements, 

(II) Sociological Theories of Education. These views 
concerning the nature and function of education are expressed 
in the writing of various sociological writers. The following 
theories are the most important of these : 

1. The fimction of education is the increase of knowledge 
both by investigation and discovery and by dissemination of 
knowledge. This latter is the important fimction of the schools, 
and upon it depends the progress of society. 

2. Education is a most important form of social control, 
thus securing social stability, a condition of progress. 

3. Education is eflFort to preserve the continuity and to 
secure the growth of common tradition, that is, the valuable 
residuum of experience. 

4. Education is viewed as the highest phase of the evolu- 
tionary process. It is the method of social evolution, and the 
means by which man negates the principle of non-transmissi- 
bility of acquired characteristics, which expresses the limita- 
tions on sub-human evolution. 

References : Monroe, Text Book, pp. 716-722 : Brief Course, pp. 377- 
381. ^B&gley, The Educative Process, pt. I. Barnard, German Teachers 
and Educators, Butler, The Meaning of Education, pt. II, chap. i. David- 
son, Education as World Building, in Educational Review, XX, p. 325. 
*Dewey, The Child and the Curriculum, Guyau, Education and Hered- 
ity, *Home, Philosophy of Education, chaps, iv, v. *Howerth, Education 
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end Evolution, in Educalional Remew, XXIII, XXIV. Henderson, Edun 
cation and the Larger Life. Mackenzie, An Introduction to Social Philos- 
ophy, esp. chap. vi. O'Shea, Education as Adjustment, Ross, Social 
Control, *Vincent, The Social Mind and Education, chaps, i, iv. *Ward, 
Dynamic Sociology, II, chaps, x-xiv. Cyclopedia of Education : Educes 
tion. End in; Course of Study, Theory of. 

(III) Education and CinzENSHrp. 

1. The sociological view of education was first advanced in 
a practical form by statesmen and publicists. 

2. Monarchs such as Frederick the Great of Prussia and 
Maria Theresa of Austria, and statesmen such as Franklin, 
Washington, and Jefferson in America, and Brougham in 
England were early representatives of this movement in edu- 
cation. 

3. More recently the theory has been elaborated that educa- 
tion should be a direct preparation for good citizenship in 
political, economic, and social activities. 

References : Monroe, Text Book, pp. 711-716 : Brief Course, pp. 373- 
375. Barnard, German Teachers and Educators, Cloyd, Franklin as an 
Educator. Henderson, Jefferson on Public Education, *Hughes, The 
Making of Citizens, *Jenks, Education for Citizenship. Thorpe, Ben- 
jamin Franklin and the University of Pennsylvania. Cyclopedia of Edu- 
cation: Bentham; Brougham; Franklin; Frederick the Great; Jefferson; 
Macaulay; Washington; Citizenship and Education; Civics; Political 
Education. 

(IV) The First Stage in the Development of Public 
Schools. The establishment on a quasi-public basis through 
religious and philanthropic motives. This movement is 
represented by 

I. The pietistic schools of Germany of the late seventeenth 
and the eighteenth century. These originally were schools 
for orphans. 
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2. The "phUanthropic" schools growing out of the Renais- 
sance and Basedow movement. 

3. The Fellenberg manual labor institution. 

4. The Bell and Lancaster monitorial schools, which were 
found in all coimtries, but flourished especially in England and 
America. 

5. The infant schools on the Wilderspin plan, which supple- 
mented the monitorial schools. 

6. The schools founded by public school societies in most of 
the cities of the United States in the early nineteenth century, 
from which free public school systems developed. 

References : Monroe, Text Book, pp. 722-729 : Brief Course, pp. 381- 
386. Bell, Analysis of the Experiment in Education made at Egmore, near 
Madras, Bourne, The Public School Society of New York. Fitch, Educa- 
tional Aims and Methods, pp. 326-357. Lancaster, British System of 
Education; Improvements in Education, Letters from Hofwyl by a Parent. 
Meiklejohn, An Old Educational Reformer, Dr. Andrew Bell. Palmer, New 
York Public Schools. Religious Education, in England Education Depart- 
ment, Special Reports on Educational Subjects, II, pp. 571-612 ; IV, pp. 
251-320. Salmon, Joseph Lancaster. Salmon and Hindshaw, Infant 
Schools. Southey, Life of the Rev. Dr. Andrew Bell. Wightmanj Annual 
of the Primary Schools of Boston. Wilderspin, Infant Education; and 
other works. Woodbridge, Sketches of Hofwyl and the Institutions of M. de 
Fellenberg. Cyclopedia of Education: Francke; Pietism; Basedow; 
Campe; Philanthropinism ; Salzmann; Charity Schools; Society for the 
Promotion of Christian Knowledge; Bray; Society for the Propagation of 
the Gospel; Fellenberg; Manual Labor Institutions ; Wekrte; Bell; Moni- 
torial System; Lancaster; British and Foreign School Society; National 
Society; Borough Road School; Buchanan, J.; Owen, R,; Wilderspin; 
Greaves; Girard, Ptre; Infant Schools; Free Schools; Public Schools; 
Societies; Arkansas; Arizona; and other American state and city sys- 
tems. 

(V) The Development of Modern State Systems op 
Schools. This is based on political and economic groimds. 
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but is a direct outgrowth of these quasi-public schools founded 
from philanthropic-religious motives. 

1. The public school systems of the German states were the 
first of these, and have alwaj^ remained in advance in the 
thoroughness and effectiveness of their work. 

References : Monroe, Text Booky pp. 730-731 : Brief Cottrscy pp. 387- 
388. Barnard, German Teachers and Education. Barnard, German 
Schools and Pedagogy, Barnard, History of Public Instruction in Prussia, 
American Journal of Educaiiony XX, pp. 335-360. Bolton, The Second- 
ary School System of Germany, Cousin, Report on the State of Public 
Instruction in Prussia. Dawson, German Life in Town and Country, chap. 
"Education." Donaldson, Lectures on the History of Education in Prus- 
sia. English Board of Education, Special Reports, III, X, XVII, etc. 
♦Hughes, Making of a Citizen. Nohle, History of the German Common 
School System, in Reports of the United States Commissioner of Educa- 
tion (1897-1898). *Russell, German Higher Schools. *Seeley, The Com- 
mon School System of Germany. Paulsen, The German Universities. *Paul- 
sen, The German Universities and University Studies, PauLsen, German 
Education. Cyclopedia of Education: Germany, Education in; Frede- 
rick the Great; VonRaumer; Fichte; Humboldt, etc. 

2. The French Educational System is a development of 
the nineteenth century, the common school system beginning 
in 1833- 

References : Monroe, Text Book, p. 731 : Brief Course, p. 388. *Ar- 
nold, Popular Education in France. Arnold, Higher Schools and Uni- 
versities in France. Barnard, Primary Schools in France, American Jour- 
nal of Education, XI, pp. 253-254 ; History of Public Instruction in France, 
id., XX, p. 217. Barnard, National Education in Europe. Compa)n-6, 
History of Pedagogy, chap. xxi. English Educational Department. Special 
Report, VII, VIII. *Farrington, The Public Primary School Systems of 
France. Farrington, French Secondary Schools. Feegan, Elementary 
Education in France. Feegan, Technical, Industrial, and Commercial 
Education in France. *Hughes, The Making of a Citizen. Parsons, 
French Schools through American Eyes. For current accounts, see Re- 
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ports of United States Commissioner of Education and files of Educational 
Review. Cyclopedia of Education: France, Education in; Cousin; 
Guizot; Ferry; Girard; Fees. 

3. The Public School Systems of the United States are 
chiefly the product of the nineteenth century. 

(i) In the New England states, it began in the seven- 
teenth century, and the eighteenth century found 
a well developed state system. 

(2) In the other states it was of post-revolutionary de- 

velopment, though the germs were to be found in 
the religious or philanthropic schools of quasi- 
public character. 

(3) In the Southern States, attempts were made in the 

early nineteenth century to establish common 
school systems. But in all cases, the actual de- 
velopment of the system was subsequent to the 
Civil War. 

(4) The states west of the Alleghanies have all provided 

for an educational system from their constitu- 
tional organization. 

References : Monroe, Text Bookj pp. 734-739 : Brief Course, pp. 377- 
378. Blackmar, History of Federal and State Aid to Higher Education in 
the United States. *Brown, Making of our Middle Schools. Boone, His- 
tory of Education in the United States. *Butler, Education in the United 
States, I. *Dexter, History of Education in the United States. English 
Board of Education, Special Reports, X, XI. *Hinsdale, Horace Mann. 
Hughes, The Making of a Citizen. Martin, Evolution of the Massachusetts 
State School System. Pahner, The New York Public Schools. Randall, 
History of the Common School System of the State of New York. ^Report 
of the Mosdy Commission to the United States. Russell, German Higher 
Schools. Seeley, German School System. Thwing, Education in the 
United States since the Civil War. U. S. Bureau of Education, Annual 
Reports. Wightman, Annals of the Primary Schools. Ware, Develop- 
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metU of School Systems. Cyclopedia of Education : See under various 
American state and city systems of Arkansas y State of; NewYork, City of; 
Public School Societies; Infant School Societies; Free Schools; Superin- 
tendents; State School Administration; Stat€ Boards of Education; County 
System; County Boards of Education; City School Administration; City 
School Systems; City Boards of Education; District System; Budget^ School; 
Taxation for Education; National Government and Education; Constitu- 
tional Provisions; High Schools; College^ American; Universities^ State^ 
etc. 

(VI) The Industrial Phase of the Sociological Move- 
ment. This is of most recent development. It is now 
argued — 

1. That school work should be more directly related to life 
experiences. 

2. That a basic condition in good citizenship is the ability 
to maintain economic independence. 

3. That industrial processes can be made educative. 

4. That children can be held in school only by appealing to 
those interests which center aroimd natural social interests 
and activities, and that in the adolescent stage with most chil- 
dren these interests take a vocational aspect. 

References : Monroe, Text Booky pp. 739-747 .' Brief Course^ pp. 383- 
387. Baldwin, Industrial-Social Education, Barnard, Science and Art, 
Briggs, Industrial Training in Reformatory Institutions, *Dewey, The 
School and Society. Cubberiy, Changing Conceptions of Education, 
*Dopp, Place of Industries in Elementary Education. Froude, Handwork 
before Headwork; in Scottish University Addresses, pp. 95-141. Indus- 
trial Art in Schools, in U, S. Circular of Information, No. 4. Kilgour, 
Mechanics Institutions. Klemm and Hughes, Progress of Education, chaps. 
xix, XX, xxi, xxii. Mill, Primary Industrial and Technical Education (Lon- 
don, 187 1). Reports of the National Educational Association, 1905-1908. 
^Reports of the Massachusetts Commission on Industrial and Technical 
Education. Snedden : The Problem of Vocational Education. Snowden, 
Industrial Improvement Schools of WUrtemburg. Trade and Technical 
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Education in Germany y in U, S. Department of Labor Annual Reports y 1902, 
I, pp. 869-984. Waxe, Educational Foundations of Trade and Industry. 
For complete bibliography, see Bulletin No. 2 of the National Society for 
the Promotion of Industrial Education. Cyclopedia of Education^ 
Apprenticeship and Educaiion; Household Arts; Industrial Education; 
Technical Education; Handwork, Educational Value of; Manual Train- 
ing; Vocational Education; Agricultural Education; Commercial Edu- 
cation. 

XV. The Current Eclectic Tendency 

(I) The Current Eclectic Tendency in Educational 
Theory and Practice is a Result of the Fusion of these 
Historical Tendencies : 

1. From the Naturalistic tendency present education de- 
rives these principles : 

a. That education is a life process and social process. 

b. It must center in the child. 

c. It must find its ends in the individual and in each 

particular stage of his life. 

2. From the Psychological tendency come these principles : 

a. From Pestalozzi 

(i) That the educator must have an actual knowledge 
of the child and a sympathy with him. 

(2) That education is a growth from within, not a 

series of artificial additions to information. 

(3) That this growth is a result of the activities of 

the child. 

(4) That objects, not symbols, must form the basis 

of instruction. 

(5) That sensory, not memory, processes should form 

the basis of early training. 

b. From Herbart : 

(i) The idea of scientific process or method of in- 
struction. 
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(2) A scientific basis for the organization of the cur- 

riculum, as the synthesis of human experience. 

(3) The philosophical and practical analysis of char- 

acter, to be scientifically attained through the 
use of curriculiun and method as analyzed. 
c. From Froebel : 

(i) A more adequate conception of the nature of the 
child. 

(2) The correct interpretation of the starting point 

of education in the child's tendency to activity. 

(3) The interpretation of the curriculima a^'an epitome 

of the world's experiences for the child. 

(4) In general, the application of the theory of evo- 

lution to education. 
From the Scientific tendency : 

a. A new definition of culture to include all of life's 

present values. 

b. The demand for the introduction of industrial, tech- 

nical, and professional elements into every stage of 
education. 

c. The use of this material for culture ends. 

d. The general application of more scientific methods of 

instruction in all subjects. 
From the Sociological tendency :' 
a. The conception of education as the process of social 

development. 
6. /Formulation of the aim of education in terms of good 

f citizenship. 
CJ The consequent requirement of imiversal education. 
d. The ideal that this training for citizenship must pre- 
^ pare for vocation and at the same time preserve 
• individuality and develop personality. 
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(II) The Current Tendencies in Education which are 
Most Prominent are : 

1. The expansion of the curriculum. 

2. The closer articulation of subjects and of types of 
schools. 

3. The rationalization of method. 

4. The better preparation of teachers. 

5. Greater specialization in subjects, in schools, and in 
teaching. 

6. The recognition of teaching as a profession, and the ade- 
quate compensation of its members. 

7. The scientific study of education as a basis for profes- 
sional training of teiichers in imiversities and colleges. 

8. The elimination "ef religious instruction and religious 
material from schools, and thQ resulting problem of religious 
education. 

9. The elaboration of a theory )of education which har- 
monizes the conflicting claims of the olcJ^ducation of eflFort and 
the new education of interest. \ 

10. The expansion of school work beyond all previous lim- 
itations to meet the new needs of society. \ 

V 

References : Monroe, Text Booky pp. 747-759 : BriifCoursey pp. 399- 
409. Bagley, The Educaiive Process^ Butler, Meanin^y^ of Education. 
Cubberley, Changing Conceptions of Education, Dewey, l&y Pedagogical 
Creed, Dewey, School and Society, "Deweyy Child and\Curriculum. 
Eliot, Educational Reforms, Hanus, Educational Aims and^^ucational 
Values, Hughes, The Making of a Citizen. Klemm and Hii^es, Prog- 
ress of Education in the Nineteenth Century, Reports of the Proceedings 
of the National Educational Association, esp. the annual address o^^ Edu- 
cational Progress for the current magazines ; see Poole's Indd under 
"Educational Progress," and "Current Educational Problems." v^ydo- 
pedia of Education : Psychological Tendency in Education; Soci^S^^^ 
Conception of Education; Scientific Tendency in Education; 0dture; 
Course of Study y Theory of. 
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SUGGESTED LIST OF READINGS TO ACCOMPANY MON- 
ROE'S TEXT BOOK IN THE HISTORY OF EDUCATION 

(Each group refers to the given chapter in the Text Book.) 

PARALLEL READINGS 

Chapter I. Required. 

Webster, Primitive Secret Societies, chaps. I, II, HI, IV. 

Chapter II. One requured. 

Martin : Lore of Cathay, chaps. XVI, XVII, XVIH. 
Martin: The Chinese, etc., pp. 39-84, 125, 149. 
Smith : Village Life in China, chaps. IX, X. 

Chapter IH. Required. 

Monroe : Source Book, pp. 15-50, 66-91, 109-115, 138-264, 273-394, 303- 

326. 
Plato: Apology. 

Plato: Protagoras: Sees. 350-360 (inclusive). 
Plato : Meno : Sees. 82-85 (inclusive). 
Aristotle : Ethics I, chaps. I-VI. 
Freeman : Schools of Hellas, chaps. I, III, IV, V. 

Mahaffy : Greek Life and Thought, pp. 192-208, 217-233, 371-386. 

1 Capes : University Life in Ancient Athens, chaps. I, III, IV. 
Walden : Universities of Ancient Greece, chaps. V. XIII, XIV. 

Chapter IV. Required. 

Monroe : Source Book, pp. 360-370, 375-385* 396-420, 428-436, 451-495- 
Cole: Later Roman Education, pp. 8-1 1, 22-24, 29-31. 
Wilkins : Roman Education. 

Chapter V. Required. 

MacCabe : St. Augustine, chaps. I, H, III, V, VI, VIII, Xm. 
One of Hodgson : Primitive Christian Education, chaps. IV, V, VH. 

.Lecky : History of European Morals, vol. 2, pp. 101-148, 183-233. 

Mullinger: Schools of Charles the Great, pp. 67-127. 
One of West : Alcuin, chaps. H, HI, IV, VII. 

, Gascoin : Alcuin, chaps. I, H, HI, IV, IX. 
Cornish : Chivalry, chaps, i and 2. 

MacCabe : Abelard (selections) including, at least, chaps. I-IV and IX. 
Rashdall: Universities in the Middle Ages (one University). 
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Norton: Readings on Mediaeval Universities, pp. 82-100, 109-146 

(especially pp. 1 1 7-1 20) . 
Thomas Platter : Autobiography. 
Dante: Banquet, Treatise I, chaps. 5, 6^ 7. 8^ 9, 10, xz, Z2. Treatise II, 

chaps. 3> 4, S» 6, 9. 
Chapter VI. 

1. Choose one. 

(i) Symonds, Short History of the Renaissance in Italy, chaps, i, 7, 9, 

IS. 
(2) Burckhardt, Civilization of the Renaissance in Italy, Part II, chaps. 
I, 2, 3 ; Part IH, chaps. 4, 7, 9. 

2. Woodward, Vittorino da Feltre (take both), 
(i) Vergerius, pp. 96-118. 

(2) i£neas Sylvius, pp. 136-158. 

3. Woodward, Erasmus (take both), 
(i) De ratione studii, pp. 162-178. 

(2) De pueris instituendis, pp. 179-332. 
Chapter Vn. 

I. Luther : Letter to the Mayors and Aldermen, etc. (Painter's Luther ; 
Barnard's. German Teachers and Educators, i^. 139-150; Barnard's 
Journal, iv, pp. 429-440). 
3. Luther: Sermon on the Duty of Sending Children to School (Painter). 

3. Melanchthon : Saxony Vbitation Articles (Barnard's German Teachers 

and Educators, pp. 1 69-1 71 ; Barnard's Journal, iv, pp. 749-750). 

4. Sturm's Curriculum (Barnard's German Teachers and Educators, pp. 

193-208; Barnard's Journal, iv, pp. 169-182). 

5. Leach, English Schools at the Reformation, Part I, pp. 92-122. 

6. Schubrdnung of Wiirtemberg (Barnard's German Teachers and Edu- 

cators, pp. 287-295 ; Barnard's Journal, vi, pp. 426-432). 

7. Schwickerath : Jesuit Education, pp. 101-102, 115-124, 191-192, 421- 

425, 4S6-523» 609-610. 

8. Paulsen : German Education, pp. 79-85. 
Chapter VIII. 

1. Milton: Tractate on Education. 

2. Montaigne : (a) Essay on Pedantry, (6) Of the Education of Children. 

3. Bacon: New Atlantis (last 15 pages). 

4. Comenius: Great Didactic, chaps. 14, 17, 27, 28, 29, 30. 

5. Gilbert : Queen Elizabeth's Achademie (Book of Precedence). 

6. Examine Comenius's Janua Linguarum and Orbis Pictus ; also table of 

contents of Elyot's Govemour. Peacham Compleat Gentleman 
Mulcaster's Writings. 
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Chapter DC. 

1. Locke: Thoughts Gonceming Education, pp. 1-22, 70-75, 88-94, 147- 

200, 212-217. 

2. Locke: Conduct of the Understanding, pp. i, 3, 4, 7, 28. 

ChaptesX. 

1. Davidson : Rousseau, chaps. 2 and 3. 

2. Rousseau : Emile, pp. 1-55, 131-146, 192-207, 259-274. 

3. Examine Basedow's Elementarwerk. 

Chapter XI. 

1. Pestalozzi : Leonard and Gertrude, chaps, i, 8, 10, 15, 22, 25, 37. 

2. Pestalozzi : How Gertrude teaches her Children, pp. 42-90. 

3. Adams : Herbartian Psychology Applied to Education, chap. 3. 

4. Froebel: 

a. Education of Man, pp. 1-24. 

b. Pedagogics of the Elindergarten, pp. 32-36, 201-206. 

c. Mother-Play (Eliot and Bk)w), pp. 53-70. 

Chapter Xn. 

1. Spencer: Education, pp. 1-66. 

2. Huxley : Science and Education, chaps, iv and vi. 

Chapter Xm. 

1. Matthew Arnold : Culture and Anarchy, chap, i ; Disoourses in America, 

pp. 72-137 ; New Humanism. 

2. Ward : Dynamic Sociology, vol. H, chap. XIV. 

Chapter XIV. 

Cubberley: Changing Conceptions of Education. 
Dewey : School and Society. 
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Cloth, Crown, 8vo, xxiii + 772 pages, ti.go net. 

The aim of this book is to emphasize the great typical educational movements 
in thought and practice, and to give the student very definite conceptions of com- 
paratively few leaders rather than to treat a multiplicity of more or less unrelated 
facts and a multitude of men with diverse ideas. In each general topic treated, 
enough material is given to elucidate the main characteristics. The contributions 
of two or three of the most representative men are discussed for the same pur- 
pose. Since the restrictions of space and the working plan of the author forbid 
further elaboration, the text at almost every point is suggestive rather than ex- 
haustively conclusive. A selected bibliography and a series of questions or sug- 
gestive topics accompany each chapter, to assist the student in further study. 
Chronological tables are given in connection with the more important historical 
periods, so that the student may get a conspectus of the period under considera- 
tion, and the relation of the educational to other aspects of historical develop- 
ment. A detailed analysis of the book aids in preserving a correct perspective 
and the proper relationship between the various topics. The numerous illustra- 
tions add a realistic touch to the discussion of the more practical aspects of the 
subject. 
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OF EDUCATION 

By PAUL MONROE, Ph.D. 

Cloth. J2mo, xviii + 40Q + iv pages, ti.25 net. 

This condensation of A TexUBook in the History of Education has been pre- 
pared to meet the demands of normal and training schools and of those colleges 
that have not sufficient time at their disposal to master the contents of a larger 
text. While the text at every point aims to be suggestive rather than exhaustive, 
even in this abbreviated form the volume contains more material than most other 
texts on the subject. The methods of presentation are the same as in the larger 
work. 
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Author of " A Text-Book in the History of Education," " Brief Course 
in the History of Education," etc. 
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Sold only by subscription, each volume^ $5«00 net* 



What Noted Educators say of the Cyclopedia of Education 

Elmer £. Brown, U. S. Commissioner of Education : 

"The appearance of the first volume undoubtedly marks an epoch in the 
development of our educational literature. Its great value and usefulness 
are immediately apparent. I can see at once that it will save me a vast 
amount of labor by its concise and competent treatment of a large number 
of topics with which I have to do almost daily in one way and another. 
A number of the articles to which I have already referred are admirable in 
their clearness, comprehensiveness, and balance. The tables, diagrams, 
illustrations, and particularly the well-selected bibliographical references, 
will be found extremely useful. 

" Both the editor and the publishers are to be congratulated on the ap- 
pearance of a publication so attractive, so valuable, and so well suited to 
supply an urgent need." 

Ellwood P. Cabberley, Professor of Education, Leland Stanford Uni- 
versity : 

** I have just finished a careful examination of Volume I of your new Cy^ 
clopedia of Education, I have been much interested in its production, and 
expected much, but it exceeds my expectation. You have done a fine 
piece of work in organizing our present knowledge in the field and the 
work will be of the greatest service to all. Sets of it ought to be in every 
school library, city and country, and in every public library, even though 
small. Accept my congratulations on the issue of the first volume." 

J. H. Collins, Superintendent City Schools, Springfield, Illinois : 

" I have received the first volume of the Cyclopedia of Education edited 
by Paul Monroe, and am highly pleased with it. To one who is interested in 
problems of education it is a work of great value and interest. I have 
already studied many of the leading articles of Volume I, and await with 
interest the arrival of Volume II." 

SEND FOR LARGE PROSPECTUS AND SPECIAL LIBERAL 
OFFER TO TEACHERS 
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Further Comments on The Cyclopedia of Education 



The Outlook 

** In the present immense and varied literature of education — a subject 
now looming larger than ever in the public mind — not teachers only, but 
the many who are either officially charged with, or attracted toward, an 
intelligent participation in the treatment of educational problems, are here 
furnished with the succinct and comprehensive information they require. 
This includes every aspect of education. Here is found, not only the 
information required in a handy reference book of cyclopedic range, but 
also an assemblage of systematic treatises on every phase of the subject." 

New York Post 

"There has been hitherto no encyclopedia of education in English. 
The present publication, therefore, meets a real need and will be heartily 
welcomed, especially since its merit entitles it to approval as a worthy 
companion of the German and French educational encyclopedias. The 
editors have shown discrimination in the selection of contributors, and have 
succeeded well in securing harmony and proportion." 

The New York Sun 

** The undertaking is of exceptional interest, and the work promises to be 
of great value. It addresses itself in fact not only to all teachers, from 
kindergarten to university, but to a large body of intelligent outsiders. 
The scheme is comprehensive, dealing both with history and present con- 
ditions. It includes biographies of educationally prominent men of all 
ages, notices of educational institutions, reviews of national systems of 
education, etc. Our warmest, thanks are due for this ' open sesame,' this 
godsend to all educators." 

San Francisco Chronicle 

** The object of the work is a concise discussion of all topics of interest 
to the teacher, giving such information concerning every division of edu- 
cational practices as is essential to a book of reference. From the sub- 
jects chosen at random as samples of the manner in which the articles 
have been written it is gratifying to note that in aiming at conciseness 
there has been no sacrifice of clearness or precision." 

Journal of Education 

** This is a masterly work, one long needed, and one that will be keenly 
appreciated." 
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Frank Pierrepont Graves, Ohio State University. 

Cloth, 320 pages. Bibliography, $iaOnet, 

HALLECK, Ruben Post. The Education of the Central Nervous System. 

A Study of Foundations, especially of Sensory and Motor Training. 

Cloth, 12mo, xii^ 258 pages, $1.00 net, 

HANUS, Paul H. A Modem School. By Paul H. Hanus, Professor of the His- 
tory and Art of Teaching in Harvard University. 

Cloth, 12mo, x-\- 306 pages, $1,25 net, 

Educational Aims and Educatiohal Values. By Paul H. Hanus. 

Cloth, 12mo. vii-\- 221 pages, $1.00 net. 

HENDERSON, ERNEST N. The Principles of Education. By Ernest Norton 
Henderson, Professor of Education and Philosophy in Adelphi College, Brooklyn. 

Goth. Svo, xiv-\- 570 pages, $1.75 net, 

HERBART, JOHN Frederick. Outlines of Educational Doctrine. By John 
Frederick Herbart. Translated by Alex. F. Lange, Associate Professor of English 
and Scandinavian Philology and Dean of the Faculty of the College of Letters, 
University of California. Annotated by Charles De Garmo, Professor of the 
Science and Art of Education, Cornell University. 

Cloth. Large 12mo, xi-\- 334 pages $1.25 net, 

HERRICK, Cheesman A. The Meaning and Practice of. Commercial Educa- 
tion. By Cheesman A. Herrick, Ph.D., Director of School of Commerce, Phila- 
delphia Central High School. Oath. 12mo, xv-\- 378 pages. $1,25 net, 

HORNE, Herman Harrell. The Philosophy of Education. By Herman Har- 
rell Home, Assistant Professor of Philosophy and Pedagogy in Dartmouth Col- 
lege. Cloth. Svo. xvii-\- 395 pages. $1.50 net. 
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HORNE, Herman Harrkll. The Psyehologioal FrindplM of Bdueatioii. 

12mo, xHi + 435 pages. $1.75 net. 
Idealism in Educatioil. Cloth. 12mo. xxi-\-183 pages, $1,25 net. 

HUEY, Edmund B. The Peyehology and Pedagogy of Seading. By Professor 
Edmund B. Huey, of the Western University of Pennsylyania. 

Cicth. 12mo. xvi-\- 469 pages. $1.40 net. 

JONES, Olivb M., LEARY, Eleanor G., and QUISH, Agnes E. Teaching 
Children to Stndy. The Group System applied. 

Illustrated. Cloth. 12mo. vUi-^- 193 pages. $.80 net. 

KILPATRICK, Van Evrie. Departmental TMushing in Xlementary Schooli. 

Ooth. 12mo. xiU-\- 130 pages. $.60 net. 

XIRKPATRICK. Edwin A. Fnndamentalg of COiild Stodj. By Professor Ed- 
win A. Kirkpatrick, Principal of State Normal School, Fitchburg, Mass. 

Cloth. 12mo. xxi-^384pi^es. $1.25 net. 
Oenetio Paydhology. Cloth, xv-^- 373 pages. $1.25 net. 

LAURIE, S. S. Inatitates of Bdneation. 

3ded. Ooth. xii-^- 391 pages. $1.90 net. 

MAJOR, David R. Tirst Stepa in Xental Growth. A Series of Studies in the 
Psychology of Infancy. By David R. Major, Professor of Education in the Ohio 
State University. Cloth. 12mo. xiv -\- 360 pages. $1.25 net, 

THE McMURRY SERIES 

Each, cloth^ i2fno 
Gemrai Me^iod 

The Elementa of General Xethod. By Charles A. McMurry. 

323 pages. $.90 net. 

Hu Xethod of the Bedtation. By Charles A. McMurry and Frank M. Mc- 
Murry, Professor of the Theory and Pracdce of Teaching, Teachers College, 
Columbia University. xi-\- 329 pages. $.90 net. 

Speckd Method. By Charles A. McMurry. 

Special Xethod in Prinuury Beading and Oral Work with Stories. 

vii + 103 pages. $.60 net. 

Special Method in the Beading of Bngliahdasiiea. vi-\- 254 pages. $.75 net. 

Special Method in Langoage in the Eight Grades. viii + 192 pages. $.70 net. 

Special Method in History. vii + 291 pages. $.75 net. 

Special Method in Arithmetio. vii -^^ 225 pages. $.70 net. 

Special Method in Geography. xi^ 217 pages. $.70 net. 

Special Method in Elementary Sdenoe. ix + 275 pages. $.75 net. 
Hatnre Study Lessons for Primary Grades. By Mrs. Lida B. McMurry, with 

an introduction by Charles A. McMurry. xi + 191 pages. $.60 net. 

Count of Stu^ in tike E^fht Grades 

Vol.1. Grades I to IV. vH-^- 236 pages. $.75 net. 
Vol.11. Grades V to VIII. v-^- 226 pages. $.75 net. 

MONROE. Paul. A Brief €k>nrse in the History of Bdneation. By Paul Mon- 
roe, Ph.D., Professor in the History of Education, Teachers College, Columbia 
University. Cloth. Bvo. xviU-^ 409 pages. $1.25 net. 
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MONROE, PAUL. A Tixt-Book in tlw Hiirtory of Edueation. 

Clotk, xxm + 277pa^es, 12mo, $1.90 tut 

A Source Book of tfao Hiitoryof Education. For the Greek and Roman 

Period. Cloth, xiU + Slspa^ts, 8vo. $2.26 net, 

O'SHEA, M. V. Dynamic Factora in Education. By M. V. O'Shea, Professor of 
the Science and Art of Education, University of Wisconsin. 

Cloth. 12mo, xm + 320p(^es. $1.26 met. 

Lingniatic DcTtlopmont and Education. 

Cloth. 12mo. xvii-\' 347 pages. $1.25 net. 

PARK, Joseph C. Educational Woodworking for Home and School. By Jo- 
seph C. Park, SUte Normal and Training School, Oswego, N.Y. 

Cloth, 12mo. xiii-\' 210 pages, iUustraUd. $1.00 net, 

PERRY. Arthur C. The Xanagement of a City School. By Arthur C. Peny, 
Jr., Ph.D., Principal of Public School No. 85, Brooklyn, N.Y. 

Cloth. 12mo, vUi'{' 350 pages. $1.25 net. 

ROWE, Stuart H. The Fhjnical Nature of the Child. By Dr. Stuart H. Rowe, 
Professor of Psychology and the History of Education, Training School for Teach- 
ers, Brooklyn, N.Y. Cloth. 12mo. vi + 211 Pages, $.90 net. 

ROYCE, JosiAH. Outlines of Pejohology. An Elementary Treatise with Some 
Practical Applications. By Josiah Royce, Professor of the History of Philosophy 
in Harvard University. doth. 12mo, xxvU-{- 392 pages. $1.90 net. 

SHAW, Edward R. School Hygiene. By the late Edward R. Shaw. 

Cloth. vU-{- 255 pages. 12mo. $1.00 net. 

SHURTER, Edwin DuBois. The Bhetorio ef Oratory. By the Associate Pro- 
fessor of Public Speaking in the University of Texas. 

Cloth, 323 pages, 12mo, $1,10 net, 

SINCLAIR, S. B., and Tracy, F. Introduetcry Educational Piychology. A 
book for Teachers in Training. doth, 180 pages. $.90 net. 

SMITH, David E. The Teaching of Xlementary Xathematicc. By David E. 
Smith, Professor of Mathematics, Teachers College, Columbia University. 

Cloth. XV + 312 pages. 12mo. $1.00 net, 

SNEDDEN AND ALLEN. School Beportc and School Efficiency. By David S. 
Snedden, Ph.D., and '^^lliam H. Allen„ Ph.D. For the New York Committee on 
Physical Welfore of School Children. Cloth. 12mo. xi^ 183 pages. $1.50 net. 

VANDEWALKER. NINA C. The Kindergarten in American Education. By 
Nina C. Vandewalker, Director of Kindergarten Training Department, Milwaukee 
State Normal School. Cloth. 3^11 + 274 pages, Portr. , index, 12mo. $1.25 net, 

WARNER. Francis. The Study of Cihildren and their School Training. By 
Francis Warner. Cloth, seix-^- 204 pages, 12mo, $1.00 net. 

WINTERBURN AND BARR. Methods in Teaching. Being the Stockton Methods 
in Elementary Schools. By Mrs. Rosa V. Winterbum. of Los Angeles, and 
James A. Barr, Superintendent of Schools at Stockton, Cal. 

Cloth. xU'{' 355 pages. 12mo, $1.25 net. 
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The Philosophy of Education 

By HERMAN HARRELL HORNE, Ph.D. 

Profiessor of the History of Philosophy and of die History of Education, New York UniTersity 

Cloth, 8vo, xvii + 2^^ pages, $r,^o net, 

A connected series of discussions on the foundations of education in the 
related sciences of biology; physiology, sociology, and philosophy, and a 
thoroughgoing interpretation of the nature, place, and meaning of educa- 
tion in oui world. The newest points of view in the realms of natural and 
mental science are applied to the understanding of educational problems. 
The Beld of education is carefully divided, and the total discussion is 
devoted to the philosophy of education, in distinction from its history, 
science, and art. 

The Psychological Principles of Education 

By HERMAN HARRELL HORNE, Ph.D. 

Cloth. i2fno, xiii + 43S p^^s, $i,yj net. 

The relationship of this book to the author's ** Philosophy of Education" 
is that, whereas the first was mostly theory with some practice, this is 
mostly practice with some theory. This volume lays the scientific founda- 
tions for the art of teaching so far as those foundations are concerned with 
psychology. The author is the "middleman" between the psychologist 
and the teacher, taking the theoretical descriptions of pure psychology and 
transforming them into educational principles for the teacher. In the 
Introduction the reader gets his bearings in the field of the science of edu- 
action. The remainder of the book sketches this science from the stand- 
point of psychology, the four parts of the work, Intellectual Education, 
Emotional Education, Moral Education, and Religious Education, being 
suggested by the nature of man, the subject of education. A special fea- 
ture is the attention paid to the education of the emotions and of the will. 

Idealism in Education 

Or First Principles in the Making of Men and Women 
By HERMAN HARRELL HORNE, Ph.D. 

Author of " The Philosophy of Education" and " The Psychological Principles of Education " 
Cloth, j2ino, xxi + j8s pages, index. $1,2^ net; by mail, $1,34, 

Professor Home here discusses three things which he regards as funda- 
mental in the building of human character, — Heredity, Environment, and 
Will. His method of handling these otherwise heavy subjects makes the 
book of interest, even to the general reader. 
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By WILLIAM CHANDLER BAGLEY 

Director of the School of Education, University of Illinois 

Qaftsmanship in Teaching 

Cloth, j2mo, 241 pages. Si^^S ^^^* 

Readers of " The Educative Process " and " Classroom Management " by 
Director W. C Bagley of the University of Illinois will welcome the 
author's new book on ** Craftsmanship in Teaching.'' The book is made 
up of a series of addresses given before educational gatherings, the sub- 
ject of the first one giving the book its name. In these addresses the 
personality of the author is more in evidence than is possible in his more 
systematic work, but the same sane, scientific point of view is apparent 
throughout 

Gassroom Management 

Cloth, xvii •\' 332 pages, $1 as net. 

This book considers the problems that are consequent upon the massing 
of children together for purposes of instruction and training. It aims to 
discover how the unit-group of the school system — the "class " — can be 
most effectively handled. The topics conmionly included in treatises upon 
school management receive adequate attention: the first day of school; 
the mechanizing of routine; the daily programme; discipline and pun- 
ishment; absence and tardiness, etc. 

The Educative Process 

Cloth, xix '\' 35B pages, $1 as net. 

The book aims to prevent a waste of energy on the part of the young 
teacher by setting forth a systematic and comprehensive view of the task 
that is to be accomplished by the school, with the working principles for 
the attainment of the end. The best idea for the author's plan of treat- 
ment can be had firom his division of the book. F&,rt I discusses the 
function of education and of the school in biological and sociological 
terms. Part II continues the same topic from the psychological stand- 
point. Ftirt III deals with the functioning of experience in its relation to 
the educative process. Part IV treats of the relation of education to the 
three periods of child-development: the transitional, the formative, the 
adolescent. Part V considers educational values and the necessity of 
ideals in the educative process, and Part VI concludes with the technique 
of teaching. 
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